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Abstract
A STUDY OF AN EDUCATIONAL PRACTICE
IN THE CHURCH OF GOD (HOLINESS)
Lester Gayle Woods
A visitor to a Church of God (Holiness) Sunday
School class might be surprised at the sudden turn of
events sometimes taken during the course of the lesson.
Whereas the teacher had been leading the discussion cf
the lesson toward the discovery of a truth to be learned
and applied to the life, the visitor may notice the well
organized lesson begin to unravel . Although this does
not occur in every lesson, it always seems to follow a
fawiliar pattern when it does take place. At some
point, a comment or casually introduced subject provokes
a chain reaction of remarks and stories that lead away
i:rom the objective of the lesson. This occurrence is
much like a troop of circus elephants hooked trunk to
tail Bud'ieniy leaving the circus parade on the highway
to find their own personal adventure in the nearby
woods .
It is the contention of the author that the educa
tional structure of the Church of God (Holiness)
reflects its particular history, culture, and doctrine.
As a result, an educaticral tradition has developed
which, though resistant to change, can be enhanced if
handled properly.
In order to look at this education tradition and
the resultant paradigm found in the Church of God
(Holiness) Sunday School in a meaningful way, the author
uses the genetical narrative as a model. This partic
ular model approaches change as a meaningful and signif
icant event .
Chapter One outlines the problem, sets up a theo
retical framework from which project-research can be
performed, describes the context for the project and
explains the shape the project will take. Chapter Two
describes in greater detail the educational paradigm
under study. It is also suggested that, in addition to
sociological factors, a particular doctrine taught in
the Church of God (Holiness) has influenced the forma
tion of this phenomenon. Chapter Three traces the
doctrine of the One New Testament Church from the birth
of the Church of God (Holiness) to the present. The
relationship between this doctrine and the educational
paradigm are also considered. Chapter Four narrows the
focus of the study to consider the context of the
project. My effort to alter the paradigm and the
resulting resistance to this change are then analyzed.
Finally, Chapter Five describes various discoveries made
during the project which lead to the author's conclusion
that a workable solution would be accomodation of the
paradigm with a more structured learning model .
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CHAPTER 1
INTRODUCTION
Only one hour each week is set aside by most Church
of God (Holiness) congregations to accomplish the tremen
dous task of educating the members in Bible content and
concepts. Since so much must be accomplished during each
individual Sunday School session, it is mandatory to use
the best means possible to achieve appropriate goals for
the day. Two questions that naturally arise from this
realization. "How effectively do Sunday School classes
function in the learning process?" "Is there some way to
enhance the learning process in these classes?"
In seeking meaningful answers to these questions,
the author proposes to assess the effects of the history,
culture, and doctrine of the Church of God (Holiness) in
general and Kelley's Chapel in particular. It is hoped
that the project and the discoveries will be useful to
the future enhancement of the educational process both in
Kelley's Chapel and in other congregations of the Church
of God (Holiness).
Context of the Study
The local context of this study is Kelley's Chapel
Church of God (Holiness), a small rural church in the
Wesleyan holiness tradition near Garland and Burlison,
2Tennessee. The project first began to take shape in the
mind of the author while reading The Rebirth of the
Ministry by James Smart. ^ This added to a concern
that had been slowly developing as the author served in
four different pastorates. Furthermore, observation of
the Sunday Schools in various churches, and conversation
with numerous pastors served to indicate that the same
type of educational paradigm might be common throughout
many of the congregations in the Church of God
(Holiness ) .
Upon taking the pastorate at Kelley's Chapel the
author soon recognized the familiar educational paradigm.
While in this pastorate, questionnaires were sent to
forty randomly chosen ministers in the Church of God
(Holiness). Over seventy-five percent responded stating
that they shared the same concern with the author and
would like to be able to do something about it.
Statement of the Problem
This paradigm can be illustrated as follows. As the
teacher opens up the class session the flow of thought at
times may take on the pattern of a streak of forked
* James Smart, The Rebirth of Ministry: A Study of
the Biblical Character of the Church's Ministry
Philadelphia: Westminster Press, 1960.
3lightning. The subject matter will be broached, and then
as the class session progresses the singleness of
interest will degenerate, and branch off in various
directions. In this manner the last comment, story, or
illustration is linked to something that was said in the
previous comment even though not necessarily related to
the subject being discussed in the previous comment or in
the Sunday School lesson. It is then the responsibility
of the teacher to try to bring the class back to the
subject matter to be discussed on this particular day.
The teachers often face difficulty in this regard as the
class again and again branches off into other matters of
common interest. If and when teachers attempt to
introduce varied methods of teaching into the learning
experience they meet with a passive resistance.
It appears that this educational paradigm may have
been influenced by the history, culture, and doctrine
of the Church of God (Holiness). For this reason, it
will be profitable to examine all of these elements in
order to see if there is a relationship between the
issues the Church has faced or the decisions it has made.
Careful attention will also be given to the educational
paradigm that seems to be common to the association of
Churches of God.
If a better understanding of the Church's identity
is achieved, and the educational program is enhanced,
4this endeavor will have made a significant contribution
to the Church of God (Holiness) and Kelley's Chapel.
THESIS STATEMENT
The educational structure of the Church of God
(Holiness) reflects its particular history, culture, and
doctrine. As a result, an educational tradition has
developed which, though resistant to change, may be
enhanced if handled properly.
Theoretical Framework
In order to accomplish the task at hand it will be
necessary to find an appropriate vehicle to ride to the
final destination. For this reason, the following grid
has been chosen to serve as a framework from which to
discern relationships and to express continuity.
Historical Narrativity
The author will look at the educational tradition
and the resultant paradigm found in the Church of God
(Holiness) Sunday School in the light of narrative
processes . =
^ Hans Kellner, "Narrativity in History: Post-
Structuralism and Since," History and Theory: Studies
in the Philosophy of History 36 (1987), pp. 1-29.
Jerzy Topolski, "Historical Narrative: Towards a Coherent
Structure," pp. 75-86. Jorn Rusen, "Historical
Narration: Foundation, Types, Reason," pp. 87-97.
5The genetical narrative is the model to be used. This
particular model approaches change as a meaningful and
significant event.
Genetical narrative is descriptive in nature and
allows those involved a chance to look at themselves
objectively, while realizing that they now have an
opportunity to more clearly see a part of themselves,
which was before opaque. Jorn Rusen of the Bochum
University in West Germany described the model in
theoretical jargon by stating, "Genetical narratives
remind one of transformations, which lead from alien
forms of life into proper ones. They present continuity
as development, in which the alteration of forms of life
is necessary for their permanence. And they form
identity by mediating permanence and change to a process
of self def inition . "=^
Using this as a model, we will be able to establish
the historical, cultural, and doctrinal nexus, consider
various relationships and experiences, note disjunction
and conjunction when the need arises, and offer sugges
tions for the enhancement of the educational paridigm
peculiar to most Church of God (Holiness) congregations.
^ Jorn Rusen, "Historical Narration," p. 93.
6Basic Assumptions
Two assumptions are fundamental to this work: first,
that the history, culture, and doctrine of a denomination
can affect the educational structure of the Sunday
Schools within its ranks,- second, that traditional
systems of education which arise out of the peculiar
history, culture and doctrine are not necessarily detri
mental and can be made more effective in serving the
desired goals of the denomination.
Definition of Terms
A number of specialized terms used in this disserta
tion may not communicate their intent unless they are
defined at the outset. Following is a list of terms and
their definitions.
Conservative Holiness Movement: The Conservative Holiness
Movement is a group of holiness churches with certain
unique distinctives . In addition to the Church of God
(Holiness), some of the denominations in the Conservative
Holiness Movement are the Bible Missionary, the Bible
Covenant, the Fire Baptized Holiness, the Pilgrim
Holiness denominations, the Alleghany Wesleyan Methodist,
God's Missionary, Bible Holiness, Wesleyan Holiness,
Wesleyan Bible, and the Bible Methodist conferences.
7Recognition of these and others are to be found in The
Holiness Movement"^ The churches in the Conservative
Holiness Movement believe that they are maintaining their
intent of origination while other holiness denominations
are compromising due to the pressures of the present age,
desire for numerical growth, and theological or educa
tional acceptance by mainline denominations.
Association. Connection. Movement; These terms will be
used interchangeably to refer to the Church of God
(Holiness ) .
Congregational Reflection Group (CRG) : The Congrega
tional Reflection Group occasionally referred to as the
CRG is a group of people chosen from the congregation at
Kelley's Chapel. Their task was to assist the pastor in
the design of this project and in giving advice during
the months in which the project was being implemented.
Pas tor " Teacher : This term applies to a concept suggested
in Ephesians 4:11. Some exegetes believe that the verse
does not speak of two separate gifts of pastor and
teacher but a joint, balanced gift to be exercised in
Charles Edwin Jones, A Guide to the Study of
The Holiness Movement (Metuchen, NJ: The Scarecrow Press,
Inc., 1974).
8the church. In the context of this work, "pastor-
teacher" will refer to the pastor in his attempt to
train Sunday School teachers to use various methods of
teaching. Jack L. Seymour recognizes the need for this
balanced approach by saying, "...pastors in our time
tend to rate education as a low priority, in spite of the
historical role of teaching, the contemporary experience
of pluralism, and contemporary research that suggests
that the pastor is a crucial figure in vital church
education programs . "'=*
Teacher-Training Class: This class was taught during the
Sunday School hour by the pastor. The teachers and
assistant teachers of the Youth and Adult classes, and
new trainees were taught techniques of teaching.
Teachers ; The teachers referred to in this work were
those who taught in three classes: Adult Men, Adult
Women, and the Youth class.
Assistant Teacher: The assistant teachers referred to in
this work were those who served as assistants to the
teacher in three classes: Adult Men, Adult Women, and the
Youth class.
= Jack L. Seymour, "Teaching as Religious
Leadership: Rethinking the Pastoral Role," Quarterly
Review: A Scholarly Journal for Reflection on Ministry
3 (1983), 6-17.
9Trainees ; The trainees were members of the congregation
at Kelley's Chapel who either requested to join the
teachers in the Teacher-Training Class, or who were
solicited by the pastor. They were selected with the
hope that some of the ones who received the training
would be used as teachers in the future.
Sunday School Students: The students spoken of in this
work are those who attend the Youth or Adult Sunday
School classes at Kelley's Chapel.
Educational tradition: When the phrase "educational
tradition" is referred to, it will speak of the pattern
of educational methodology seen in the Sunday School
classes which has developed over a period of years.
Educational paradigm: This phrase is closely related to
the phrase "educational tradition with an important
distinction. When the words "educational paradigm" are
used in this work, they will describe the pattern of
educational methodology seen in the Sunday School classes
but will not necessarily have reference to the history,
culture, or doctrine of the Church of God (Holiness).
Modeling; This term refers to a major method used by
the pastor-teacher to train the teachers in the Teacher
Training Class. The pastor-teacher used the techniques
of teaching to be taught to the students so that the
teachers could observe how the teaching task is actually
10
executed using these techniques. Sanner and Harper
state in Exploring Christian Education, that
"Conversation, imitation, and example were effective
educational methods long before formal Jewish schools
were established . " Jesus also seemed to model how
ministry should be accomplished.'� Even though David
W. Augsburger was referring to anger and the assertive
pastor when he said, "Modeling can often be the major
gift pastors give to their people. "."^ the concept is
applicable in this context nevertheless.
Practice teaching; This refers to an activity in which
students in the training class practiced the techniques
learned. This took place in the context of the teacher-
training class.
Design of the Investigation
Educational Research
Various means will used in the process of research.
1) Tape Recorded Sunday School Sessions: I will
solicit the help of at least 5 pastors requesting that
they make a cassette recording of one of their Adult
* A. Elwood Sanner and A. F. Harper, Exploring
Christian Education (Kansas City: Beacon Hill Press of
Kansas City, 1978) p. 37.
^ David W. Augsburger, Anger and Assertiveness
in Pastoral Care (Philadelphia: Fortress Press, 1979)
p. 51.
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Sunday School Class sessions. These tapes will then be
transcribed and examined in search of points of
comparison and/or contrast. This will be done to enable
a reasonable judgment to be made as to whether or not
there is an educational paradigm unique to the Church of
God (Holiness). This will further provide data for
reflection on the educational paradigm's social and
theological function in the Church of God (Holiness).
2) The Adult teachers will be interviewed to
determine how and why they adopted the method of teaching
used prior to the training class during the project.
3) A random group of ministers in the Church of God
(Holiness) will be examined to determine if they see any
need for teacher-training in their churches, if any
method of training has ever been used at their church,
and what they are presently doing.
4) Churches in the conservative holiness movement
will be surveyed to determine if they see any need for
teacher-training their churches, if any method of
training is being offered to the churches, and if any
material is being offered to the pastors of their
churches .
5) Scholarly literature will be examined to see if
any studies exist which may be comparable to this work.
Also the author will seek to ascertain whether or not
12
these studies describe similar paradigms in other
denominations .
Historical Research
1) Denominational
Historical literature produced by and about the
Church of God (Holiness) will be surveyed. This will
include volumes similar to the following. C. E. Cowen
wrote A History of the Church of God (Holiness)^
which covers the years from the beginning of the
association of churches to 1948. The Divine Church*^
is by John P. Brooks who is one of the founding fathers.
He describes a type of polity the association accepted
before the publication of his book in 1891. Historical
Sketches of the Revival of True Holiness and Local
Church Polity from 1865-1916'^'' is written by A. M.
Keirgan, another founding father who describes his
departure from the Methodist Church, his involvement in
^ C. E. Cowen, A History of the Church of God
(Holiness) (Overland Park, KS: Herald and Banner
Press , 1949) .
^ John P. Brooks, The Divine Church (El Dorado
Springs, MO: Witt Printing Company, 1960).
^'^ A. M. Kiergan, Historical Sketches of the
Revival of True Holiness and Local Church Polity from
1865-1916 (Ft. Scott, KS: Church Advocate and Good Way,
1972) .
the Southwestern Holiness Association, his espousal of
the doctrine of the One New Testament Church, and the
early history of the Church of God (Holiness) . The New
Testament Church^'- edited by Dale M. Yocum is a
volume which defines the polity of the Church of God
(Holiness). Four of the seven contributors are now
deceased .
General Convention Minutes will be searched, issues
of the "Herald and Banner" which is the Church of God
(Holiness) periodical, and other records which may be
discovered will be examined in the attempt to piece
together a survey of the history of the Church of God
(Holiness) since 1948.
2) Kelley's Chapel
Sunday School and Annual Business Meeting Records
of Kelley's Chapel only date back to 1967. These will
be examined for information pertinent to the history and
traditions of Kelley's Chapel and of its place in Church
of God (Holiness) history. Attention will also be given
to data reflecting decisions which affected the educa
tional structure of the congregation.
Dale M. Yocum, ed . The New Testament Church
(El Dorado Springs, MO: Witt Printing Co., 1962).
An article published by the author in both the
Herald and Banner^^ and The Covington Leader^^
concerning the history of the Mid-South camp, of which
Kelley's Chapel is the host, will be pertinent to this
study .
Select members of the church and community will be
interviewed to learn more of the history of Kelley's
Chapel and the development of the education process of
the Sunday School .
Project
The task of training teachers can be approached
from many different angles. As I considered this
problem, I became convinced that the modeling approach t
training people in a skill has proven effective in the
past. Secular as well as Biblical history seem to
indicate this. For example, Peters and Waterman in The
Search for Excellences^ states that the "excellent
companies" they studied seem to take the business of
Gayle Woods, "A History of the Mid-South Camp,"
The Church Herald and Holiness Banner 16 June 1983, p. 7
The Covington Leader [Covington, TN] , 20
July 1983, p. 1.
Thomas J. Peters and Robert H. Waterman Jr.,
In Search of Excellence (New York: Warner Books, 1984),
pp. 264, 265.
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training their leaders more seriously than other less
effective companies. The apprenticeship motif has roots
in Jewish history, and is found prevalent in the Middle
Ages as well as the present. if teaching a trade by
"on-the-job" training has been accepted by so many and
used for so many years, it would appear that a modified
approach of this, tailored to fit the setting of the
modern Sunday School in a local congregation, might be
expected to work .
I reasoned that a way to enhance the educational
tradition would be to set certain boundaries in which it
would take place. These boundaries could be established
by training teachers in the art of structuring the
educational experience, and encouraging them to be more
directive and goal-oriented. This would be given to the
Durwood Dunn, "Apprenticeship and Indentured
Servitude in Tennessee before the Civil War." The West
Tennessee Historical Society Papers 36 (1982), pp. 25-
40. Edgar W. Knight, Education in the United States
(New York: Ginn and Company, 1929), pp. 77,99,102,105-
106, 115. R. Freeman Butts and Lawrence A. Cremin. A
History of Education in American Culture (New York:
Henry Hold and Company. 1953). pp. 72. 99-101.
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teachers in the form of various methods of teaching
which would involve a fixed structure and an objective
to reach in each class session.
With the consent of the members of the church, it
was determined that beginning with the Fall Quarter of
1986, a Teacher-Training Class would be established at
Kelley's Chapel. This class was to be taught by the
author, who is also the pastor of the church. For a
period of one year, the pastor was to train teachers,
assistant teachers and new potential teachers. This was
to be accomplished as described below.
Teacher-Training : The author as the teacher of the
class was to model a technique while teaching the Sunday
School lesson, and then would explain the technique step
by step- The following Sunday one of the teachers would
be asked to replicate this technique while teaching the
lesson to the trainees. During the last portion of each
class session, the class would examine the technique
again .
Other methods were to be used in addition to the
modeling method. There were to be periodic times for
review and for exercises in developing lesson plans using
the techniques taught in the class.
The teachers chosen to participate in this study
were those teaching the Youth and Adult classes. The
17
teachers of the younger classes were to be excluded since
the techniques taught the teachers of the older classes
were substantially different from those needed for the
teachers of the younger classes .
Furloughs lasting 3 months were scheduled every
other quarter so that the teachers could cycle through
the training class. The Sunday School classes were to
be taught by the assistant teachers while the teachers
were in training. On alternate quarters the assistant
teachers and new trainees were to enter the training
cycle. After a new trainee had completed two three-
month sessions of the Training Class the status would
be changed from "New Trainee" to "Available Teacher."
In this manner the teachers and assistant Teachers
would be trained and an ever increasing pool of trained
personnel would be available when needed. This is
described in the following schema.
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Sunday School Classes
T
1
A T A
1
T A
1 1
T A
Teacher-Training Class
A
1
T
NT
1
A T
NT
1
A T
NT
1 t
A T
AT
�P R O J E C T 1 REFRESHER COURSES
TIME LINE
Sep.- Dec- Mar.- June- Sep.- Dec- Mar.- June-
Nov . Feb- May Aug. Dec Feb- May Aug.
LEGEND
T = Teachers NT = New Trainees
A = Assistant Teachers AT = Available-Trained
Project Evaluation
A process of evaluation has been built into this
procedure with the intent of gaining feedback from those
involved in the dynamics of the project.
Congregational Reflection Group (CRG) : The purpose
of te CRG was to report their observations of congre
gational reaction. This feedback at times led to mid-
course adjustments in the project. They were also to
serve in an advisory capacity to the pastor-teacher
concerning matters related to this project.
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Trainees ; The teachers, assistant teachers, and
new trainees periodically evaluated their personal
progress. These teachers were be interviewed to gain
their overall reaction to the training course.
Sunday School Students: The students periodically
received forms on which they could express what impact
the project was making on their class.
Chapter Titles
The information evolving from the project
implemented at Kelley's Chapel and the historical and
educational research on both denominational and local
church levels will be presented in the following
chapters :
CHAPTER ONE - Introduction
This chapter describes the context of the study,
the problem to be dealt with in the project, the
theoretical framework, and the design of the investiga
tion. Assumptions are outlined and terms are defined.
CHAPTER TWO - An Educational Structure Described
In this chapter the author describes a dynamic
which seems to exist in many Church of God (Holiness)
adult Sunday School classes. It is suggested that this
educational paradigm has been influenced by the history,
culture, and doctrine of the Church of God (Holiness) .
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CHAPTER THREE - Some Sources of the Educational
Structure
Here the author surveys the history of the associa
tion of the Churches of God (Holiness). An important
matter which seem to influence the educational process
are discussed, along with present trends in the connec
tion which appear to be related.
CHAPTER FOUR - Re-examining the Educational
Structure
One of the churches which championed the two focal
issues discussed in Chapter Three is Kelley's Chapel.
The history of this congregation is surveyed and then a
description of an effort to alter the educational
paradigm described in Chapter One is given.
CHAPTER FIVE - A Proposal
In this chapter a proposal is offered to the congre
gations of the Church of God (Holiness) based on the
project at Kelley's Chapel and the reflection on that
experience in light of the history and culture of the
Association .
APPENDIX
Examples of testing and information-gathering
instruments used during the course of the project and
research will be placed in this section. This will
include items such as questionaires , interview forms,
and evaluation forms.
21
Summary
In the first chapter the author introduced the
study, stated the problem, described the theoretical
framework to be used in this work, and related the design
of the investigation. The author indicated that he would
endeavor to show a relationship among the history,
culture, and doctrine and the educational tradition of
the Church of God (Holiness). It was also stated that a
proposal would be offered in the dissertation concerning
the enhancement of the educational process in the Sunday
Schools of the Church of God (Holiness).
CHAPTER 2
AN EDUCATIONAL STRUCTURE DESCRIBED
Sanner and Harper in their book entitled Exploring
Christian Education make two observations which are
important to this study. First, they note that the
socioeconomic class to which an individual belongs often
influences the choice of a religious denomination when
looking for a church to attend. For example, liturgical
churches have a greater appeal to the more wealthy,
professional and educated classes. On the other hand,
the blue collar worker will feel more comfortable in the
informal atmosphere of a church that appeals to the
emotions. Secondly, they note that recent research in
the area of the mental development has discovered that
the early influence of the family has a great impact
upon a child's intellectual growth.*^
In the following chapters I will try to make a
connection between a doctrine found in a particular
church movement with a particular educational paradigm
present in the Sunday School environment. It is my
contention that both the socioeconomic constitution of
the movement and the doctrine of the One New Testament
church are indirectly responsible for the existence of
A. Elwood Sanner and A. F. Harper, eds..
Exploring Christian Education (Kansas City, MO: Beacon
Hill Press of Kansas City, 1978), pp. 146, 150.
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the paradigm much as the class and culture in the above
example were influential in the lives of various people.
In this study, special emphasis will be placed on the
relationship between the doctrine and the paradigm.*"^
In order to describe this phenomenon it will be
well to first center our attention on the educational
structure in the Sunday School setting. Also it will be
of great importance to look at the paradigm in detail.
Structure of the Church of God (Holiness) Sunday
School Curriculum
Prior to 1966 the Church of God (Holiness)
congregations ordered their Sunday School Literature
from various publishing houses. The association had
circulated its own magazine type publication since its
beginning but had not chosen to get into the Sunday
School literature business. The main place from which
the churches ordered their literature was the Light and
s^ I searched through the Research in Ministry
An Index to Doctor of Ministry Project Reports and
Theses Submitted to ATS Schools for the years 1981-1988,
and the Comprehensive Dissertation Index. Vol. 4 Part 2
which deals with Religion and Sociology for the years
1861-1987. This was done with the hopes that a similar
study had been done in the past which could be cited in
this dissertation. The search was unsuccessful.
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Life press. The Herald and Banner Press assisted in
these orders. Others received materials from the
Nazarene Publishing House and David C. Cook as well.
Due to the make-up of the association's government, no
direction was given to the individual congregations
concerning their choice, although they were encouraged
by advertisements to use the Light and Life material.
Some local churches were not happy with the
literature they were ordering, however, and began to
desire a change. Finally, eighty-three years into its
history, the association of churches decided it was time
to publish their own Sunday School literature. In the
General Convention of 1966 the delegates ordered the
Publishing board to begin the process of finding
outlines, writers, equipment and personnel so that the
movement could publish its own Sunday School
literature .
The publishing board complied with this request.
They first purchased the "Uniform Bible Lesson" outlines
and then solicited writers to write for the publication.
This material was only available for the adult and
*� The Church Herald and Holiness Banner
Vol. 50, No. 48, 5 December 1929, p. 4.
Isham C. Holland, [Letter to the people],
The Church Herald and Holiness Banner Vol. 87, No. 38,
6 October 1966, p. 16.
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teenage classes. It was some time later before the
publishing house finally began to publish literature for
the younger ages . The churches who ordered material for
the younger classes received material published by the
Nazarene Publishing house.
The curriculum published by the Herald and Banner
Press was based on a seven year cycle that was supposed
to take the student through the entire Bible. This was
not literally the case, although a good survey of the
material in both Old and New Testaments was made.
This curriculum served the church until the
publishing board decided it was time to create its own
outlines for a different seven year cycle. This was
determined in 1986. The editor developed the outlines
which were approved by the publication board. The first
lessons reached the congregations in September 1988.=*�
At the present, only the Adult and Youth materials
have been offered. Both teacher and student quarterlies
are available to the congregations. The lesson outlines
for the quarter , September through November , were taken
from Psalms. The lesson outlines for the quarter,
December through February 1988-1989, were taken from the
book of Romans. The lesson titles describe the
I presently serve on the Publication board
and was involved in this process.
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doctrinal format for that quarter. They were, "The
Wages of Sin," "Justified by Faith," "Guilt and Grace,"
"When God Stepped Down," (The Christmas lesson on the
incarnation of Christ), "Dead to Sin," "A New Way to
Righteousness," "Victorious Living," "More than
Conquerors," "God's Unchanging Purpose," "A Gospel for
All," "The Life of a Christian," "The Christian and
Civil Authorities," and the "Consideration of the
Spiritually Weak." Through this quarter of lessons the
student can become aware of the provision for salvation,
entire sanctification and the process of Christian
maturity .
The format for each student quarterly is unvaried.
On the first page of each lesson is found the title of
the lesson, a central truth, a key verse, a number of
background scriptures and the printed text taken from
the King James Version of the Bible. On the pages
following are various sections. The first is "Building
Family Faith," which is designed to be an aid to either
family or individual devotions for each day of the week.
The daily scripture readings are designed to parallel
the Sunday School lesson material. Next is a glossary
of terms taken from the scripture lesson text which
might be difficult to understand. The background of the
lesson and a verse by verse commentary follows. "Points
of Special Interest" is the next section. This includes
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Illustrations and quotations which may illuminate the
focus of the lesson material. Finally, the section
"'Key' Comments" is a short theological discussion of a
particular portion of the lesson.
The Teacher's quarterlies contain the same material
with additional helps for the Teachers. These sections
include, "Exploration," which is a more lengthy
doctrinal discussion, "Focus�Working with the Word," a
study concerning important discoveries in the original
language, "Teaching Tips," which gives suggestions for
structuring the lesson outline, "Pertinent Principles,"
which are short pungent statements , "Suggested Songs , "
that may be used in connection with the lesson, and
"Variations in Approach," to give the teacher more
suggestions when using the lesson material . ====
The curriculum is generally excellent, and plenty
of material is available in the sections described for
both teacher and student. Even if other resources are
Arlene McGehee, Sunday School ed . , Studies in
Romans December - February Student Quarterly of The
Way. Truth and Life series, (Overland Park, KS: Herald
and Banner Press, 1988 - 1989).
Arlene McGehee, Sunday School ed . , Studies in
Romans December - February Teacher Quarterly of The
Way. Truth and Life series, (Overland Park, KS: Herald
and Banner Press, 1988 - 1989).
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not available the students should be able to learn much
from the lesson, which will help them know and
understand the Bible better than they did before. In
addition, the lessons cover material which when
conscientiously studied, taught, and discussed should
cultivate spiritual growth in the lives of all who are
involved .
Since the Light and Life curriculum was not used
solely by the Church of God (Holiness) people, and since
it appears that the paradigm to be described is unique
to this movement, it would seem that the curriculum had
no bearing on the formation of the paradigm. Further
more, both the Light and Life curriculum and the new
curriculum being developed are well-rounded learning
materials which would have no visible relationship to
the educational paradigm under study.
Description of a Hypothetical Structured Sunday
School Class Session
I suggested earlier that I feel that due to the
history, culture, and doctrine of the church a unique
educational paradigm can be found in many of the
churches. It is interesting to note, however, that in
the few churches in the movement which are peopled by
white collar professionals this is not as prevalent.
While a student at the movement's college in Overland
Park, Kansas I attended the college church. Later while
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working on my M.Div. at the Nazarene Theological
Seminary I taught one of the adult classes at the
college church. Most of the people attending the church
are either teachers, administrators in the Bible college
and school, or are in some other professional field.
In that type of setting a lesson would more likely
move from introduction to conclusion without variation.
The teacher of the class is able in this context to
involve the intellect and professional backgrounds of
the students in the process of reaching a predetermined
objective for the class.
I observed that the students generally came to the
class prepared to get involved in the class session.
Furthermore, they did not come to class with their own
agenda but came for the purpose of learning what the
particular portion of scripture in the Sunday School
lesson for the day meant to them in their walk with God.
I taught in the college church in an associate role,
taking the class on a alternate weekly basis. There was
no noticeable difference in the class preparation and
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participation from week to week, even though both
teachers had their own unique style of teaching.
A noticeable difference can be seen in a different
setting. For that reason we will now look at the
educational paradigm which I believe is influenced by
both the socio-economic status of the members and the
doctrine of the One New Testament Church.
Description of Educational Paradigm
The educational paradigm to be described is not in
place during every Sunday School lesson and is not
always active for the totality of a given lesson. For
some undisclosed reason the dynamic just automatically
begins to unfold at unsuspected times.
It could be described in various ways. As the
teacher tries to explain what the lesson text means to
the students, all may go well for a time. The students
may participate in the discussion of the lesson material
and it may seem that a predetermined objective for the
class will be reached by the end of the class. During
this process, however, things begin to happen which
The first time I attended the Overland Park
Church of God (Holiness), was 1969 to 1972. In 1979 I
returned and was involved in the teaching process. My
associate teacher was Ruby Mays.
=^ These matters will be more fully discussed
in Chapter 3 and 4 .
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follow a noticeable pattern when compared with other
similar occurrences. This may be illustrated with the
use of an outline.
Introduction
1 .
2.
3 .
Transition Statement
I .
A.
III. C. 2.
V. D. 1 .
IV. A. 3. etc. etc. etc.
The only place this analogy falls down is in the
fact that when the discussion goes awry at point I. A.,
the following designations are within the scope of an
outline's possibility for structure. This is not the
case with the educational paradigm under study. For
example, let's say that the lesson is on Paul's Damascus
Road experience:
The teacher might be saying,
"As Paul was traveling on the road to Damascus Jesus
appeared to him in a miraculous way. He was struck
from his saddle by the presence of God and was
blinded by a dazzling light. Some have said that
he merely had a sun stroke. What would you say
actually happened to him, John?"
"Well I don't know exactly, but I know they say that you
shouldn't stay out in the sun too much on a hot
day."
At this point Peter speaks up and says,
"Boy, I can agree with that. I work with a fellow
who has skin cancer all over his face from working
in the sun without a hat."
Sam speaks up to say,
"Anybody ought to know better than to go without a hat.
Old Mrs. Harner never would even let us go out to
recess without putting on our hat first."
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At this Timothy speaks up,
"Yeah, but you couldn't rely on Mrs. Harner 's
teaching. I remember she couldn't even do long
division very well. Sometimes we boys had to help
her figure out the answers to the problems when she
was trying to explain how to work them."
Laughter
John once again enters the conversation,
"Well, I don't know that they're doing any better
in the schools today than they did when we had the
one-room schoolhouse . "
Matthew adds,
"I read in the paper the other day that our school
board was going to make the teachers take tests
just to see if they knew what they were teaching
about . "
Somewhere back on the road to Damascus lies poor
Paul and unfortunately the class will probably end the
session and still not know what happened to him.
I initially desired to give examples of this
paradigm as seen in other churches as well as my own
pastorate. First, tapes were sent to fifteen pastors
and they were asked to record a Sunday School lesson on
any Sunday while one of the Adult Classes was in
progress .
The response was not what I had hoped for. I
received a number of tapes back but to my surprise the
teacher did most of the talking and had to drag
discussion out of the students. Later I talked to a few
of the pastors about the tapes. They said that when the
people saw the tape recorder they froze and wouldn't
discuss the lesson as they normally did with fervor. If
they did discuss the lesson in response to the teacher's
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plea, their remarks were wooden and artificial. One
went on to tell me that this was his best Adult Sunday
School class. 1 tried to get him to talk about the
other adult class in his small church but he with some
embarrassment avoided the subject. He did say that it
was getting better.
To try to circumvent this problem I sent out a
number of requests to pastors asking that they take
abbreviated notes of the Sunday School class discussion
on a particular Sunday. To date I have received one
response. I talked to two pastors about this also. One
promised he would try to do this.. but still hasn't. The
other pastor simply refused. The one response I
received was not what I requested. Instead the pastor
wrote to cry on my shoulder. He said that due to two
seminary students coming to his church recently, Sunday
discussion in the adult class of this small southern
church had not been the same. The seminary students
continually criticize the King James Version of the
Bible, the Sunday School Quarterly writers, and the
Sunday School class . The people have been so busy
Discussions with Bob Ravenscroft pastor in
Lockhart, Mississippi, Gaylen Williams pastor in Miami,
Oklahoma, and Ray Smith pastor in Tulsa, Oklahoma.
defending what they believe that they haven't had time
to carry on their class discussion as usual.
In each of these inquiries I sent stamped addressed
envelopes to make the process easier. When requesting
tape recordings I did the same and included a cassette
tape for them to use.=*^
Since this was the case, I decided to take notes
from random Sunday School lessons taught at my own
church to indicate the flow of the paradigm. Hopefully
these, as described in the following section, will be an
adequate description of the dynamic in place.
Verbatims
On May 1, 1988 in the Men's Sunday School class at
Kelley's Chapel I didn't have a tape recorder handy but
was able to jot down the flow of thought in the class
which may demonstrate this paradigm.
The fact that the churches and pastors did not
cooperate well in the above exercises may also be
related to the fierce spirit of independance fostered by
the One New Testament Church doctrine. As will be more
fully described in Chapter 3, each church is sovereign
and accountable to none but God. For this reason they
may be helpful if they are interested in the project,
and do not feel threatened. It is difficult to tell
when the churches will cooperate.
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The lesson was about the life of Samuel and the
Title was "A Call to Consistent Living." (I Sam. 12:1-
5, 18-24) The Central Truth was, "The example of a
consistent holy life is the best challenge to godly
living . "
Teacher 1 .
Student 2.
Student 3.
Student 4 .
Student 5.
Teacher 6 .
Student 7 .
Student 8.
Student 9.
Teacher 10
Student 11
Student 12
Student 13
Student 14
Teacher 15
Teacher 16,
Student 17,
Student 18,
Student 19.
Student 20.
He discussed the title and central truth.
A discussion concerning consistency vs.
inconsistency followed.
A student raised a question ... "Is Satan in
hell suffering?"
Discussion concerning whether we go to
heaven or hell immediately at death followed.
There was then discussion concerning why
there is a need for a judgment.
He brought the class back to the lesson. . .
Samuel was about to die... etc.
"Which Saul was anointed of God?" Discussion.
Saul's life was then considered ... "Was he a
good king or not?" ... Discussion .
Someone mentioned his suicide. Discussion.
The class was again brought back to the
lesson as the teacher talked of Saul's
consistency vs. inconsistency.
The subject of Saul going to a fortune teller
was brought up and discussed.
Question .. "Did Saul ever asked God for wisdom"
. . . Discussion .
Discussion followed concerning Saul's physical
stature .
Someone warned the class to distinguish
between Saul of Tarsus and King Saul .
Discussion followed about people's opinions
of you due to physical stature, and the fact
that this can get you into trouble.
"We need to be consistent because people are
looking at our lives."
Question ... "Why did Samuel try to prove his
own consistency?" ... Discussion .
Question . . "Why did Samuel need visible
approval from God?" ...Discussion.
Question ... "What good is a king anyway?"
Discussion .
Discussion concerning difference between
kings of today and kings of Bible times
followed .
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Student 21. Question ... "What is the difference between
a king, a prime minister and a president?"
Discussion. . .
Student 22. Question ... "What authority does a King
have?" Discussion
Student 23. Statement ... "The Bible says that to Samuel's
dying breath he proclaimed the Word of God .
"
...Question ... "Why did he go according to
peoples wish for a king?" Discussion
Teacher 24. "The Lord let them have a king to their own
detriment . "
Student 25. Further discussion: "What should you follow,
the Bible or the opinions of people?"
Student 26. Statement ... "If the preacher tells me
something, I won't argue if I don't agree,
I'll just go on and do as I please."
Discussion. . .
Student 27. Question ... "Why do we all study the Bible
and some have different doctrines?"
Student 28. "If they are for us they are not against
us. . ."
Student 29. Discussion ... "My grandkids are Baptists and
they teach once in grace always in grace. . . .
but the Bible says you can't sin."
Bell rings to close the class
In this particular example it seems that the
teacher struggled with the class members. At times they
would stray from the lesson as they tried to tell their
own story. They were discussing things that seemed to
matter to them. For example, item number 29 seemed to
be a deep concern to the student. His children and
grandchildren left the church they were raised in and
It should not be assumed that this example
makes up the total activity that took place in the
class. Some of the items were discussed more than
others. At times the teacher even got involved in the
student discussion which was not on the subject.
37
are now attending a church that teaches a doctrine not
acceptable to the holiness people.
The teacher tried to diplomatically weave their
comments into the fabric of the lesson in order to get
them on the right track. This effort was only derailed
in another "comment leads to a related comment leads to
a related comment" discussion.
Again on June 12, 1988 at Kelley's Chapel I saw
this same pattern developing and could not resist
jotting a few notes as 1 wish I had many other times.
The lesson title was "Following the Right Advice"
and was taken from I Kings 12:12-20, in which Rehoboam
took the advice of the young men.
The class read the lesson, then:
Teacher 1 . "Why did Rehoboam take the advice of the
young men?" Discussion.
Student 2. Student Question ... "What I can't understand
is why they just had one name back
then Considerable discussion... Story
1, 2, 3, 4 to illustrate explanations
given .
Teacher 3. "Why did Solomon not want Jeroboam to be
the King?" Discussion.
Student 4. Student Question ... "Was Solomon a Christian
at this time?" This led to discussion
concerning his spirituality, his wives, the
gap that had developed between those who
were wealthy and those who were poor. . .etc.
Student 5. Comment: "I don't know that the splitting
the kingdom to solve the problem helped
any Discussion regarding Israel from
that time onward.
Teacher 6. Read vs. 16 "Who said this?"
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Student 8.
Student 9.
Student 10
Student 11
Teacher 12
Student 13
Teacher 14
Student 7. Student Question ... "Why did they stone the
tax gatherer? Didn't they have other kinds
of ways to kill people?" Discussion.
"They still stone today... its crazy."
. . . "Stoning may have told if God was in
it ."... example David and Goliath etc. etc.
Reference made to Panama canal trouble..."!
think the USA should bomb them."
"South Korea and North Korean students are
trying to get together but the soldiers won't
allow it." Discussion.
"In Lebanon, the Muslims are fighting
CHRISTIANS! I can't understand that."
Discussion .
"Iran and Iraq have sure been at each
other's throats for a long time." Discussion
"Rehoboam thought he could do what he
wanted to do. What is the basic reason
that the kingdom split?"
"Kings then had much power... they don't
now . . . they ' re just figureheads, ceremonial
etc." Discussion. Student Question, "What
about King Hussein of Jordan?"
"We sometimes take the wrong advice."
Discussion. "Some insurance companies
require two opinions now... Then they take
whatever advice they want. Whatever is
better for them."
Student Question , "How can you know what
advice to take?" Discussion.
"Sometimes it is best to admit that you are
wrong and take a new direction."
"Dukakis and his wife can't even go to the
same church. He is Greek Orthodox and she
is some other Orthodox ... they won't allow
her to come to his church."
"Jesse Jackson has to be a Baptist."
Discussion .
"He says he has earned the Vice
Presidency." Discussion .... "Well , it will
split the party and the vote. If the
president was assassinated, Jesse Jackson
would become President."
"I can't understand Reagan going to
Russia." Discussion. "Iran and Iraq leaders
both have cancer." Discussion.
"I'm a democrat but I guess I'll have to
vote Republican this time." Discussion.
"You won't find me behind a Bush." etc. etc.
22. Bell rings ... Discussion of election as
students leave the room.
Student 15
Student 16
Student 17
Student 18
Student 19,
Student 20
Student 21
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Once again a struggle between the teacher and the
students is obvious. It seemed this time, however, as
if the students were more determined to stay off the
intended study than in the first example.
A third instance in which I took notes on the
process of this educational paradigm took place on
August 21, 1988. The printed lesson text was Hosea Gri
ll. The lesson was titled, "A Plea for Righteousness."
A better title would have been "A Teacher's Plea for
Help! "
On this occasion, the class labored through a
discussion of the meaning of verses 1 - A for a time and
then the discussion was derailed.
1 . Somebody mentioned that verse 9 spoke of the
corruption in Israel at this time.
2. Someone mentioned there were three murders in
California a night last month ... Discussion .
3. Another stated he thought the USA was wrong in
the foundational years in granting freedom of
religion. . .Discussion.
4. The film, "The Last Temptation of Christ," was
mentioned as abuse of freedom. Discussion.
5. Diversity of Religions in the USA Discussion.
6. Electoral process discussed.
7. How involved should Christians be in the social-
moral issues facing America? ... Discussion .
8. Russians showing amused interest at our furor over
the film... "Last Temptation of Christ." ^
9. Comment ...Russia sends their leader over here and
we rush to get his autograph ... where are we headed?
Discussion .
10. Film industry. ...sacrilege, immorality, murder
etc. on Television. Discussion.
11. Television's influence on our children ... Discussion .
12. Comment ... pendulum swing ... liberals .. conservatives
etc .
13. Church attendance changing from what it was years
ago ... buggies , wagons, etc. Everybody went
to church... but different now days ... Discussion .
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14. Comment ...Christians can make an impact on society
if they will get involved. Discussion.
15. Comment ... Congress has the power.. they make the
Laws . . . we need to get involved in the electoral
process more ...Discussion.
Bell rings to close the class.
This time the teacher never did gain control .
After it was once lost, the class ran with the ball.
There were several occasions where he could have
recaptured the class but he missed the opportunity and
they continued on the discussion they enjoyed.
Analysis of the Relationship of the Two Descriptions
In looking at the two Sunday School class
descriptions various similarities and dissimilarities
are readily noticed. Their presence must not be
overlooked .
The first that I notice is that in the white collar
class setting the presence of discipline was very
noticeable. The teacher had a lesson plan and followed
it very carefully from beginning to conclusion. The
lesson plan was rather inflexible by design. In order
to reach a predetermined objective by the end of the
class, a road had to be found and followed carefully.
On the other hand, in the blue collar class setting
described in this chapter the element of personal
discipline was missing. It almost appeared at times as
if the class had gotten out of hand. Although the
teachers came to their class prepared to teach the
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lesson, things often went awry. As will be described in
Chapter 4, after the teachers were trained to use
several methods of teaching and given practical sugges
tions on what to do with a class that had a different
agenda, they attempted to keep the classes in the
straight- jacket of structure only to meet with strong
resistance. This raises the question of whether
discipline and structure are as important as keeping a
class satisfied with the process of learning. This will
be discussed more fully in Chapter 5.
In the first setting the students cooperated and
the lesson plan was followed without a hitch. The
teachers had little difficulty reaching the conclusions
they wished to present to their students and were often
rewarded with the sense of accomplishment. On the other
hand, in the second setting the students did not seem to
be interested in cooperating. The teachers have
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complained about this very fact. At times it is hard to
find recruits who will meet the challenge.^� And yet,
is uncooperative participation something which makes the
learning process of no effect? Those cited in the above
examples certainly participated with little solici
tation. They just had different matters they wished to
discuss. This also will be considered in Chapter 5.
In the first setting nearly all of the people
happened to be in that locale because they stayed in the
city after completion of their college work, they came
to the city for employment, or their parents brought
them to the city when they were small children. For
this reason, their roots were not very deep. They did
not have a collective story to tell. In the second
setting, however, most of the members have lived in the
community all of their lives. Their parents and grand
parents are buried in the neighborhood cemetery. They
In the December 1988 annual teacher elections
the teachers of both the adult Men's and Women's classes
refused to be re-elected. They did finally consent to
alternate quarters with other teachers. The teacher of
the Men's class commented that the main reason he would
not take the full responsibility of teaching was that
the students would not cooperate.
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married their neighbors. Their neighbors married
neighbors . Most of them went to school and church
together as children. They have a right to say, "This
is our church." They also have a story to tell. The
logical place for this to be told is in the company of
their close friends during the Sunday School hour. This
is probably a basic reason that the students seem to be
content with their method of learning and reject
attempts to alter this educational paradigm . ^^"^ In
Chapter 5 we will look at this matter also.
The process from action to thought on to conclusion
in the first setting was a logical progression from
beginning to end. For example a lesson on the subject
of Humility taken from Lk . 14:7-14; 18:9-14 might follow
this progression of thought:
Introduction
"How many of you are humble?"
"How many of you are not humble?"
Discuss reasons they gave no response to either
question. We do not wish to be considered proud, and
yet to not be proud is to be humble ... etc . There is no
way out of the maze! That is correct, however, only if
our definition of humility and pride are incorrect.
Let's start at that point...
The men and women alike have commented how
well they like their Sunday School class. The members
are consistent in the attendance and participation.
They tell the teacher nearly every Sunday how much they
enjoyed the lesson.
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I. Define Humility discussion for each point
A. Class response
B. Andrew Murray's definition
C- Jesus' advice to disciples Lk . 14
D. Jesus' example of humility
**Summary of findings**
Transition .... it is well and good to define this
term but unless we thoroughly study the scripture on this
subject we may come up with the wrong conclusions
again. . .
II. What the Bible says about humility.
A. Divide into buzz groups to study assigned list of
Scripture references.
B. Buzz group reports
**Summary of findings listed on board**
1. What humility is..
2. What the effects of humility are. .
3. Who is to be humble..
Transition ... It is clear that the Bible teaches
that we should endeavor to be humble people as we serve
God . . .
III. How can YOU be a humble person?
A. Based on Scriptures and discussion put together a
list of steps toward becoming a humble person.
B. How is God involved in this process?
C- To what extent is God involved?
**Summary of findings**
Suggested Application for use during the week...
1- As you read the Bible this week, look for humility
as a teaching, example, and terminology.
or 2. Jot down times this week when you think you showed
the attitude of pride... or humility
or 3. Take time to discuss this character trait with
your family at dinner today. Are there ways your
family can work on this as a mutual project of self-
help?
or 4. As a devotional exercise, study John 3:22-30...
list all the truths about humility you can see in
this passage.
On the other hand, in the second setting a domino
effect was seen in the action-thought process, and the
class arrived at no final conclusion. A word, phrase,
or thought in one of the student comments would lead a
fellow student to take the discussion in a slightly
different direction based on that word, phrase, or
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thought picked up in the content. Thus, instead of the
discussion following one direction to strike the goal
that had been aimed at, the discussion branched off in
various ways. The following illustration may make this
more clear in a graphic sense.
The lesson which is more rigid in structure:
Introduction > Conclusion
The Educational paradigm discussed in this study:
Introduction 1
'�No obvious closure
The concern I felt as a pastor for Sunday School
classes that seemed to be lacking in firm leadership
prompted me to try to alter the educational paradigm by
training the teachers. After the project was completed,
I interviewed the teachers to see what their reactions
to the project were, and to find how they felt their
teaching at present differs from their previous
experience. (See Appendix) Other items which brought the
overall picture into better focus also surfaced during
the interviews.
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Interviews
The design of the project carried out at Kelley's
Chapel was to make an attempt to alter the educational
paradigm described above. In order to do this I trained
adult Sunday School teachers to use a variety of
different teaching methods. I believed from observing
the workings of the church since a child that most of
the teachers used the same methods .
My suspicions that the process of teaching had been
handed down from generation to generation was confirmed
by the interviews. None of the teachers reported that
they had ever received any teacher-training prior to the
dissertation project. When asked why they felt that
they had adopted the particular teaching style they used
prior to the project, they reported that this was the
way they had been taught when they were students earlier
in life. They copied the model that they observed and
throughout their teaching career have modeled this same
teaching style to their students. One of the teachers
put it this way, "That was the only way my teachers
taught at that time."="^
Each of the teachers interviewed felt that the
teacher-training they received during the project was
Personal interview with Nellie McCluney, 29
January 1989.
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beneficial to them as a teacher. Reasons similar to the
following were given: "It helps a person to realize
that there are interesting ways to teach and to offer
helps to the pupils so that the lesson may be more
ef fective . "^''^ Two teachers interviewed felt that
it should be required that all new teachers take the
training course before being allowed to teach.
Those interviewed generally agreed that they did
have difficulty when they tried to use teaching methods
with which their class was unfamiliar. As will be seen
in Chapter 4 the students resisted the effort to alter
the educational paradigm, even though they had agreed as
a church to cooperate with the project.
Summary
In this chapter I have described an educational
paradigm which is unique to the Church of God (Holiness)
movement. It is my contention that the history,
culture, and doctrine of the One New Testament Church as
taught by the Church of God (Holiness) has had an
indirect influence over the teaching and learning
processes in our adult Sunday School classes. In my
opinion the emphasis on church sovereignty and the
autonomy of the church has created a group of people who
Personal interview with Joyce Conley, 29
January, 1989.
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are fiercely independent. As a result they have become
very informal and unstructured. This is especially
evident in the adult Sunday School classes. When they
feel that this independence is being challenged by a
structured teaching methodology, they begin to set up a
resistance to the change they fear is about to take
place .
This chapter placed more emphasis on the socio
economic status of the people and the influence of their
culture on the educational paradigm. Beyond this
another force seems to have a powerful hold on the
educational process in the churches. In the following
chapters the development of this force will be traced
from the formation of the church movement to the present,
both chronologically and in relationship to the trends
developing among the people. The dynamic will then be
described in relation to a local congregation which
performed an experiment designed to alter the teaching
methodology used in the adult Sunday School classes .
CHAPTER 3
SOME SOURCES OF THE EDUCATIONAL STRUCTURE
Sometimes behavior which we encounter is influenced
by sources which are not realized by a surface examina
tion. For example: The divorce rate in our country has
reached an all-time high. On the surface we often see
people who appear to be incompatible, disagreeing
heatedly over finances, child raising, and the roles in
the family. What we often overlook is something which
surfaced in a study by Judson and Mary Landis . They
discovered that there are "three times as many marital
failures among people with no religious affiliation as
among those within given religions." Knowing this we
could then draw the conclusion that there would be fewer
divorces if more people went to church. ^'^^ In the same
manner, certain types of behavior or certain methods
exercised in the Sunday School may be related to the
influences of the church's history and doctrinal
moorings. By surveying the history of the Church of God
(Holiness) we will endeavor to make a connection between
Judson T. and Mary G. Landis, Building a
Successful Marriage (Englewood Cliffs, NJ : 1968), p. 348.
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the educational paradigm described in Chapter Two and
certain historical and doctrinal moorings of the associa
tion of churches. First, we will look at some reasons
for the existence of the Church of God (Holiness). Next,
we will survey the history of the church from 1883 to
1945 as recorded by C . E. Cowen. Thirdly, we will
consider some recent trends from 1946 to the present.
And lastly, we will attempt to make a connection between
the church's teaching of the doctrine of the One New
Testament Church and the educational paradigm peculiar to
this church movement .
Some Reasons for the Existence of the Church of God
(Holiness )
One of the basic reasons for the existence of the
Church of God (Holiness) was the condition of the
Methodist Church in the latter part of the 19th Century.
The fact that various groups were departing from the
church provides evidence that there were problems within.
The Wesleyan Methodist Church, which was a by-product of
the anti-slavery crusade, pulled out in 1843. Sixteen
years later a second secession took place as a group
calling themselves the Free Methodist Church withdrew. A
C. E. Cowen, A History of the Church of God
(Holiness ) (Overland Park, KS; The Herald and Banner
Press , 1949) .
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number of other groups decided to follow the example set
by these two in the following years.
There were certain conditions which many of the
Methodist people felt they could not accept. According
to Sweet, the years following the Civil War brought
noticeable changes to numerous churches who had a
history of revivalism. He states that:
...by the end of the century (they) began to get
out the robes and prayer books which had been
carefully put aside in the early years of the
Church's independent existence, and many of them in
form and ritual went far beyond Presbyterianism and
Congregationalism .
Oblinger observes that the Methodist Episcopal
Church by 1880 had become formal and secular in
interest :
...its members had "as a body risen in the social
scale, and thus had become socially removed from
the great body out of which most of them had
originally gathered". This meant that the affluent
church members were too readily disposed to justify
the order of society, especially a society that
Sydney E. Ahlstrom, A Religious History of
the American People (Garden City: Image Books, 1975),
Vol. 2 p. 288, 289) .
William Warren Sweet, Revivalism in America
(Gloucester, Mass: Peter Smith, 1965), pp. 163, 164.
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approved of their rise and minimized the doctrine
of entire sanctification.^^
In 1857 Benjamin T. Roberts attacked the worldliness and
doctrinal laxity of the church. As a result he was
demoted and then expelled from the ministry and member
ship the following year for "allegedly distributing a
libelous pamphlet printed in his defense."^"'' Jones
states that holiness evangelists from the Methodist
Church who advised their converts to join the Methodist
Church met with constant tension.
...converts judged the organized church by special
criteria. They complained endlessly about the lack
of fervor, formality in worship and manner, and the
growing ostentation of Methodist meeting-houses and
dress
Certainly many of the complaints were petty, but on the
other hand some were concerns about the shift in the
doctrinal stance of the Methodist Church. Apparently a
gradual doctrinal change had been taking place for at
least thirty years prior to the Civil War so that by the
Carl D. Oblinger, "John P. Brooks: Separatist
Tendencies in the Holiness Movement 1869-1882." UMC
Central Illinois Conference Historical Society
Manuscript .
Timothy Smith, Revivalism and Social Reform
(Baltimore: The John Hopkins University Press, 1980) p.
130.
Charles Edwin Jones, Perfectionist Persuasion
(Metuchen: The Scarecrow Press, Inc., 1974) p. 57.
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time of this conflict the doctrine of entire sanctifica
tion was either no longer taught in some conferences or
rejected altogether. C. E. Cowen states that in 1870 the
bishops of the Methodist Episcopal Church South deplored
the low spiritual condition and urged their people to
return to the teaching of "Scriptural Holiness." Twenty-
four years later they commented that this had always been
the doctrine of the church but that few enjoyed the
experience .
Even though this was the case, many had a desire to
preach the doctrine of Entire Sanctification without
opposition from church leaders. This was a second major
reason for the founding of the Church of God (Holiness) .
A number of Methodist ministers felt that the
revival of holiness which had been sparked by Phoebe
Palmer could not be allowed to die down. Already the
light was dim, the coals were cooling rapidly, and what
they were to do had to be done quickly. Their conten
tion was summarized by Timothy Smith who said,
John Wesley and his early preachers understood
moral ability to be the gift of God's "prevenient
grace." Divine love had saved men from the extreme
of depravity which otherwise would have been a
consequence of the Fall; Christ had endowed every
one with the capacity to respond to the gospel and
be saved. Not natural ability but faith in the
atonement unleashed the regenerating power of the
Holy Spirit and raised penitents from the death of
sinning to the new life of obedience to God's will.
...The progress of this n^w life was hindered.
Cowen, p. 11, 12.
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however, by the remains of the carnal nature
within, the "seed" of sin, a bent toward evil
perhaps most clearly described as a diseased
condition of the soul. Wesley thus considered
original sin to be not so much guilt for Adam's
transgression as a sinful condition stemming from
it. He was less concerned with theological
diagnosis of the malady than with declaring God's
readiness to heal it--initially in regeneration,
entirely in the second crisis of Christian
experience called "perfect love".... He believed
that gratitude for God's grace in conversion would
impel earnest believers toward complete dedication
to Christ and at the same time induce discontent
with their remaining inner bent to sin. Then, in
response to their agonized soul-searching and
consecration climaxed in a venture of complete
trust which was itself half "works" and half a gift
of grace, the "love of God," as the New Testament
promised would be shed abroad in their hearts by
the Holy Spirit, "purifying their hearts by faith."
Imperfect judgment, the passions and frailties
common to men, temptation, and the possibility of
falling into sin would remain real. But the bent
of the soul would now be toward God's will, not
away from it."**^
This doctrine, they felt, was foundational in the
Methodist Church and must not be lost. As the Bishops
in an 1824 statement had said, "If Methodists give up
the doctrine of entire sanctification or suffer it to
become a dead letter we are a fallen people.*** Beyond
that, and more importantly, they felt that it was
Biblical and thus they were compelled by God to set
their faces like a flint to stem the tide.
A third reason for the existence of the Church of
God (Holiness), was the belief by some that the church
Smith, pp. 114, 115.
Cowen, p- 11.
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polity should be patterned after that of the New
Testament church. This teaching found its birth in the
endeavor to preach holiness to a church which had lost
interest in the doctrine.
J. P. Brooks, a Methodist minister who in later
years became an influential leader in the Church of God
(Holiness), presented a paper to the National Camp meeting
Association entitled, "What are the Chief Hindrances to
the Progress of the Work of Sanctification Among
Believers?" He stated that the hindrances were two
fold: external and internal. The external hindrances
involved the practice of Methodist ministers and leaders
to promote their denomination. He went on to state that
the doctrine of entire sanctification was too closely
tied to the promotion of the denomination, and for this
reason was not being accepted by those in other denomina
tions, for they saw it merely as effort of the Methodist
Church to expand its borders. Thus it can be seen that
his concept of the nature of the church was already being
shaped by his theology of holiness and his zeal concern
ing its promotion .
Melvin Easterday Dieter, The Holiness Revival
of the 19th Century (Metuchen, NJ : The Scarecrow Press,
Inc. 1980), p. 219.
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Dieter claims that D. S. Warner had a formative
influence on J . P. Brooks and the growing concept of the
Divine Church. In fact, Dieter feels that Warner is not
only the founding father of the Church of God (Anderson,
Indiana) but also the originator of the One New Testament
Church doctrine. He goes on to say:
The difference between the nature of the two men's
works in their attempts to answer the question of
church order in the holiness revival, with the
concepts of the Church of God idea, probably is
best shown in their continuing impact upon the
holiness revival and its institutionalization. The
Church of God (Anderson) became a worldwide
movement and one of the larger bodies within the
revival's ranks; the Independent Churches, to whom
Brooks was speaking, had already set a pattern of
local Congregationalism and individuality.'*"^
Evidently it wasn't until 1887, when Brooks became
the editor of the Good Way, that he began to develop his
treatise on the Church of God idea.****
In the book, which was called The Divine Church, he
described the New Testament Church by observing its four
attributes: Spirituality, Unity, Visibility, and Catho
licity. In addition, he insisted that the name be "Church
of God."
According to Brooks , the Church was begun as an
institution of God in the Garden of Eden with the first
family. Although the Church continued for years under
the auspices of the Old Covenant, the One New Testament
Dieter, p. 260.
Dieter, p. 259.
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Church is the latest and fullest manifestation of the
Church idea. The Church, Brooks said, soon became a
fact overlooked due to the corruption of the churches in
the later part of the first century. This corruption
did not extinguish the presence of the Church in the
midst of Roman Catholicism and later Protestantism.
Even in the midst of corruption and sectarianism the
Church, he said, has continued to exist.
Brooks hoped that a group of people could once
again assemble to worship God without a sectarian spirit
being present. This would require a spirit of catholic
ity and unity among those who understood the concept. No
membership would be required, for a person could not
truly enter the Church except through the door of the new
birth. No formal organization of an episcopal nature
would be needed, for Christ is the head of the church.
The Church, he said, is an organism, not an organization.
The two ordinances which Jesus instituted would be
observed; the Lord's Supper and Baptism. Furthermore,
since Jesus is the only Lawgiver, the Church is subject
only to Him. He has absolute sovereignty over his
people. Thus, human legislative sovereignty is a
repugnant consideration. The Church then would be an
independent, autonomous, self-governing body of
believers. When offenses come, he stated, the Church
would need to administer discipline under the law of
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Christ, and in the spirit of Christian love. The object
of discipline would be to restore and to save.^**
It can thus be fairly stated the Church of God
(Holiness) felt in its inception that it had at least
three basic reasons for existence. First, the Methodist
Church, from which most of its people came, was no longer
what they had known it to be in earlier years. Second,
they desired to teach and preach the doctrine of entire
sanctification, which they felt the Methodist Church had
forgotten. Third, they were unhappy with the denomina-
tionalism of the mother church and excited about the
concept of the One New Testament Church.
A Survey of the History of the Church of God (Holiness)
between 1883 and 1945
One of the main places for preaching the unpopular
doctrine of holiness was outside the walls of Methodism.
When the doctrine was preached from the pulpit of the
pastorate, people were often offended, authorities were
notified, and pastors were disciplined. The author of
A Religious History of the American People Vol . 2 says :
In the face of these trends Methodist bishops began
to grow apprehensive. Theologians meanwhile became
alarmed by the degree to which faith-healing,
premillennialism, and other radical conceptions
were gaining ground wherever Holiness flourished.
Perhaps the most basic aspect of the antagonism,
however, was the gradual drift of Methodist Church
J. P. Brooks, The Divine Church (Eldorado
Springs: Witt Printing Company, 1960).
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practice away from the old Wesleyan landmarks and
toward the sedate forms of middle-class Protes
tantism. The climax came in 1893 and 1894 when the
truce between the Methodist churches and the
Holiness associations ended. Secessions and
expulsions became common during the turn of century
decades. Since perfectionists are almost by
definition censorious in their judgments of the
worldliness of others, sub-schisms continued to
occur .
Therefore, to escape what they considered to be an
unjust persecution, those who espoused a revival of
Wesleyan Holiness began to find means to preach the
doctrine outside Methodism to those who were sympathetic
to the message. To accomplish this, a number of Holiness
Associations were formed throughout the country. These
were formed on the national, state, and local levels.
They sponsored numerous periodicals which proved to unite
the regional associations and provide necessary direction
for their endeavors. The Banner of Holiness was
published by the Western Association; The Highway, by
the Iowa Association; The Good Way, by the Southwestern
Association; the Michigan Holiness Record, by the
Michigan Association; The Way of life, by the Georgia
Association; and the Pacific Herald of Holiness, by the
Pacific Coast Association."*^ In addition, hundreds of
Ahlstrom, Vol. 2. p. 289.
'^'^ Jones , p . 58 .
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revivals and camp meetings were sponsored by these
movements. The scope of their influence was not limited
to the Methodist Church.
The Association which had a direct bearing on the
formation of the Church of God (Holiness) was called the
Southwestern Holiness Association. For this reason we
will center our interest on it for a time rather than
the others.
Starting as early as 1872 regional associations
patterned after the National Holiness Association began
to spring up in various parts of the country. It was
not until June of 1879 that the Southwestern Holiness
Association was organized at the National Camp Meeting
held at Bismark Grove, near Lawrence, Kansas. Soon a
publication was being printed which was called The Good
Way.
Earlier that same year, S. P. Jacobs, a Methodist
Episcopal preacher pastoring near Topeka, Kansas,
organized a small Holiness band made up of people from
his church and a few others. In these meetings H. C.
McKinley and C. C. Mcintosh were sanctified. His people
attended the organizational meeting of the Southwestern
Holiness Association and S. P. Jacobs was elected the
first president. By 1882 they were able to boast of
Jones, p. 49, 156.
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having 185 members. Their purpose is clearly stated in
one of their resolutions:
We are each and all members of some Christian
church and as such have not and do not intend to
sever our connection with such churches, but simply
to promote in our several communions and in the
world at large the doctrine, experience and life of
scriptural Holiness .
Although the original intention of the founders of
the Southwestern Holiness Association was to follow the
advice of Bishop Jesse Peck, who urged the holiness
people to "permeate the entire church" with the message
of holiness, his containment policy began to lose its
influence on some. The reason this became the case was
that contention began to arise among the members of the
Association. A portion of the members advocated putting
the Methodist Church first and the preaching of entire
sanctification in a subservient role. On the other hand,
those who advocated the primacy of entire sanctification
felt that the former group was ruled by sectarian
interests . They soon began to remember that Wesley
finally had to depart from the Church of England to
preach this same message, even though this was not his
desire or his first intention. For this reason, A. L.
C. E. Cowen, A History of the Church of God
(Holiness) (Overland Park, KS: The Herald and Banner
Press, 1949) p. 18, citing The Good Way October 16,
1880.
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Brewer, P. D. Vandeventer , George R. Sneed , J. W.
Blosser, F. H. Sumter and A. M. Kiergan met in March 1882
to discuss the situation. It was their common consensus
that the work would never prosper as long as it was over
shadowed by the authority of the mother church. Still
these men hesitated to make any drastic decisions. While
they continued in indecision, they watched their new
converts wandering away.
Finally the Southwestern Holiness Association came
to a moment of decision. Meeting in Centralia, Missouri
June 7 and 8, 1882 they drafted a charter. Whereas the
former resolutions had required that members of the Asso
ciation also be members in one of the orthodox churches,
they now rephrased this determination by saying that the
Association members should be members in good standing of
some Christian church. They also encouraged their
members to hire holiness men to pastor their churches.
It was not with the intention of starting a new church
movement that this was done. Their stated aim was only
to conserve and cultivate the converts from their
revivals and camp meetings. They still looked upon
themselves as Methodists, Presbyterians, and Baptists
desiring to promote holiness of heart.
A. M. Kiergan states in this regard:
...True, when it heroically and righteously
=� Cowen, pp. 18-21.
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recommended the independence of the
"congregations", and "bands"*** and advised
the holiness people to secure houses of worship of
their own and to call pastors suitable to their
spirit and work, it wrote the first sentence of its
own obituary. But in dying it was to transmit its
own principles, spirit and work to another
institution giving it resurrection and life.**^
This action was met with opposition by other members
of the Association. At this time a number of the
opposing members pulled out of the Association, which
they felt, was in the process of becoming another denomi
nation. Since they felt that the Methodist Church should
be the prior consideration they could not countenance an
action such as this.^"^
In the next three years articles were written in
defense of and in opposition to what some were beginning
to see as "The One New Testament Church" idea. Those
'^^ The bands which were formed were not then
considered to be churches. Essentially they were
churches in embryo. The two common interests these
bands had were the promotion of entire sanctification as
a second definite work of grace wrought on the heart by
the Holy Spirit subsequent to regeneration, and the One
New Testament Church idea.
A. M. Kiergan, Historical Sketches of the
Revival of True Holiness and Local Church Polity from
1865-1916 (Ft. Scott: The Church Advocate and Good Way,
1972), p-40.
Cowen, pp. 18-21.
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who were in favor of this concept felt that the action
of the Southwestern Holiness Association was in accord
ance with the Scriptural teaching concerning the church.
During this time the debate became heated. As a result
of the dissension several editors were not able to
continue with The Good Way because they took sides
against those who now favored coming out of the mainline
denominations .
A. M. Kiergan quotes from a series of unpublished
manuscripts entitled "The Present Need," written in the
early part of 1882, which demonstrates how the "Church
Idea" was beginning to take form in the minds of the
people. These articles laid down six principles:
Let the 'bands' declare their independency, doing
so upon something like the following principles:
(1) This congregations shall be called 'The Church
at ' (2) 'The Church at' takes the Word of God
as its confession of faith and rule of conduct and
agrees to live and teach by that alone. (3) The
bond of union between 'The Church at ' and any
and all other congregations of 'the church', shall
be simply the unity of the Spirit and of God shed
abroad in the heart. (4) Let offenders be dealt
with or disposed of by admonition, or if
incorrigible simply by withdrawal of fellowship,
according to the directions laid down in the New
Testament. (5) 'The Church at ' shall exercise
its coherent right to 'ordain elders' by the
laying on of hands of the presbytery. (6) The
temporal affairs of the church shall be
administered by 'deacons' chosen by the
congregation .
Cowen, pp. 22-23.
Kiergan , pp . . 42 , 43 .
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The death knell of the Southwestern Holiness
Association was finally rung when A. M. Kiergan who was
the secretary of the organization called for a meeting to
be held at College Mound, Missouri, on June 2, 1885. The
meeting was not called by J. W. Caughlan, who was the
president, and who opposed the "Church Idea." Prior to
this time a number of independent churches who espoused
the "One New Testament Church of God" doctrine had
already been formed, so it appears that the concept was
gaining substantial ground and the need for the Holiness
Association was over."*
On March 29, 1883 one of the bands gathered to
discuss the "six principles." This action culminated in
the formation of the first Church of God. It all began
in December of 1882. Dora Clement and A. M. Kiergan
held a meeting in a Methodist Church in Centralia,
Missouri . Due to heated opposition in the area led by a
Gampbellite minister who wrote and distributed a pamphlet
called "Expose Kiergan ' s Doctrine of Perfection," the
meeting was attended exceptionally well. By the end of
the meeting there were some conversions and twenty-three
professions of entire sanctification. A band was
organized by the evangelists before they left the town.
Cowen, pp. 24.
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The new band began to hold meetings in the carpenter
shop owned by one of the members. Immediately, plans
were laid to build a meeting house for the new band. It
was not long, however, until they became excited about
the "six principles," and decided to meet for the purpose
of discussing them with reference to their own band.
During this meeting on March 29, 1883, they chose to
modify the first principle and make it specific, thus, it
now stated, "This congregation shall be called the Church
of God at Centralia." The other five principles were
accepted at that time as originally written. Following
prayer, a new resolution was adopted unanimously by the
forty-four members present. It says, "Resolved that we
incorporate 'The Church at Centralia' upon the above
principles . "''^
A second church was soon established by Isaiah Reed
in Nevada, Iowa. This was quickly followed by many
others. Although the work spread rapidly, an internal
weakness limited the possibilities of the movement.
Many revivals and camp meetings were held each year.
Under the direction of enthusiastic evangelists many
were converted. For example a conservative estimate
during the year of 1896 would be well over a thousand
converts. A problem the movement faced, however, was
Kiergan, p. 44,45.
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that they had no method of conserving the converts . An
evangelist would come into an area to preach under a
brush arbor, in a school house, or some other community
building, and then would leave the meeting and all of his
new converts without a pastor. As a result, many lost
the faith and went back to their sinful lives, while
others drifted into various established churches. In
spite of this problem, many new churches were established
during the formative years of the movement. It is impos
sible to give an accurate count, however, because the
movement had no record of churches in operation, and no
membership rolls. An idea of the size of growth in the
movement can be seen in letters written to the church
paper during this period of time. This is not even
accurate, however, for those who wrote were often
evangelists writing from various locations to report
their success. It can not be proven in every instance
that a church existed where the meetings were held.=�^
It was not until June 27-July 2, 1888 that the
movement held a joint convention. The initial meeting
was called "The General Holiness Convention" and was
convened at Fort Scott, Kansas. This was not a
delegated, but rather a mass convention.
Cowen, pp. 28-31.
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Evidently the purpose for calling the convention was
to discuss problems the movement had been having prior to
1888 with heretics and fanatics who plagued the local
congregations. In some areas the churches were gaining
bad reputations, and it appears that this problem was
beginning to take on major proportions. Thus the
convention of 1888 sought to disassociate itself from
such elements by drawing up a resolution. This resolu
tion was not legislative, but advisory. In part it said:
. . .we advise that our holiness chapels shall not be
opened to any preachers , or teachers who are
obviously engaged in propagating sectarian
principles, or a sectarian spirit, or in any wise
opposing the scriptural truth concerning the New
Testament church.''^
It further stated that "the Scriptures are not to be
construed as teaching (as some have understood) that
feet-washing and the holy kiss are to be observed as
ordinances, or practiced in the church."*''
From 1888 until 1894 the convention observed its
advisory role carefully each annual meeting. The
Convention of 1894, however, showed a trend toward
legislation. For example it was called "The Ministerial
and The Worker's Convention." At first sight this
appears to be an innocent designation. What is missing
from this title is the laity. In fact, during this
''^ Kiergan, p. 65-67.
Kiergan, p. 67.
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convention a member of the convention introduced a
resolution which would have excluded lay participation
in all future conventions. This resolution was soundly
defeated but a seed for future dissension had been
sown . **
This problem continued to grow in the convention of
June 1895. Up until this time the total group had no
single name for identification. They considered
themselves to be an association of the churches of God.
Some called themselves "the holiness people."*^ It was
in the convention of 1895, however, that this began to
change. A resolution was passed stating that the conven
tions would be called the conventions of the Church of
God, but they would actually be the conventions of all
the independent holiness people. This still was not an
adoption of a name for the movement, but it was heading
in that direction. Beyond this it must be remembered
that the convention once again stepped out of its
advisory role, for it had no direction from the local
** Kiergan, p. 68-69.
C. E. Cowen explains in his A History of the
Church of God (Holiness) (Overland Park, KS: The Herald
and Banner Press, 1949), p. 41, that by independent, they
understood that they were a people who were free from all
sectarian entanglements and were endeavoring to carry out
the New Testament plan for church polity.
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congregations in this matter. The most controversial
action to take place in the June 6-11, 1895 convention
went beyond this . A number of resolutions were made
which urged the elders to take governmental authority
over the congregations. Concerning this, A. M. Kiergan
stated that :
These resolutions show clearly, among other things,
that the laity of the churches were not regarded
competent to judge of immorality, heresy, or
"unscriptural ruling," (whatever that meant).
Reclaiming the erring, citing the incorrigible to
trial before the elders, trying the case, assessing
the penalty and delivering the decision, is all in
the hands of the elders. This assumes that the
local church is either incompetent to judge of such
matters, or else is without authority to do so .
In March, 1897 delegates elected by their respective
churches once again came to convention. This convention
was made up of ministers, workers, and an ex-officio
class of laity. During this convention the proceedings
of the 1895 convention were overturned, giving the
churches sovereignty once again. Now the convention was
made advisory, instead of legislative, as before.*"*
Kiergan, p. 68-69.
Kiergan, p. 78.
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From this point two factions began to form under the
banners of "Elder Supremacy" and "Church Sovereignty,"
which would eventually split the church.*"
Those who gathered under the Elder Supremacy banner
were called the "Unity People". Those gathered under
the Church Sovereignty banner were called "Independent
Holiness People." As the battle heated up, the church
publication became a bloody battleground. Through its
pages both sides aired their arguments. The Elder
C. E. Cowen defines these terms as follows:
"... the Supremacy faction accepted the Elders as the
interpreters of the doctrines of the church. In respect
to conduct and doctrine Elders were subject to a
presbytery composed of Elders. The pastor should be
recognized as the spiritual ruler or guide of the church
by all members, Elders, and evangelists who might reside
or labor with his church. The Sovereignty groups held
that all members of the church, including Elders, should
be amenable and subject to the jurisdiction of the local
churches. Thus the local church was the custodian of the
doctrines. In life and doctrine the Elders were
responsible to the local churches. The local church was
the highest tribunal, from which there was no appeal."
A History of the Church of God (Holiness) (Overland
Park, KS: The Herald and Banner Press), p. 46.
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Supremacy faction's arguments can be summarized as
follows :
1. Acts 20:28 teaches that God appointed Elders to
be the overseers of the flock, therefore they by
virtue of their office were superior to the laity.
2. Jesus gave the gospel, ordinances, and ordering
of the church to the Elders; thus the church, its
doctrine, order and ordinances were the
responsibility of the Elders.
3. Since Jesus was the Head of the universal
church and had called the Elders out of local
churches in order to serve as overseers of the
flock of God , they were therefore not members of
nor were they araeniable to any local body.
4. God placed the responsibility of judging the
Scriptural qualifications of elders and deacons in
the hands of the Elders.
5. If absolute congregational independency
continued, it would lead to more division as each
church sought to be its own interpreter of
doctrine .
6- There would be no tribunal to judge errent
churches .
7. Scripture does not cite where a local church is
ever called upon to interpret doctrine and
government .
8. The Bible says to count elders who rule worthy
of double honor, proving that they are superior.
9. The rulings of Supremacy-led conventions should
have the force of law since they were based on the
Scripture.**
Cowen, pp. 48-53.
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The Sovereignty groups on the other hand argued:
1. Supremacy was a misnomer, for the Bible doesn't
teach that elders are superior to the laity.
2. The church at Thessalonica was admonished to
know those ministers who labored among them, showing
that the ministers were responsible to the
churches .
3. The church was supreme, and elders could not
force a particular pastor upon them.
4. The second century church degenerated into
popery in spite of the laity, not due to any effort
on their part.
5. Church historians agree that for the first two
centuries the church was congregational ,
independent, and without human legislation.
6. Church historians also state that the early
churches chose their own pastors .
7. Acts 1:12-26 teaches that the apostles
recognized the authority of the laity.
8. Acts 6:1-6 teaches that the churches chose
seven deacons from their number .
9. Elders have an important place in the church,
but they are in no way superior to it .
10. The majority of the church councils listed in
history, which were held for the purpose of
establishing doctrines, were injurious to the body
of Christ.
11. The position of the Supremacy group was a
threat to the independency of the Church of God.*^
The matter came to a head in the March 3-8, 1897
convention held at Ft. Scott, Kansas. By this time over
forty churches had already publically declared them
selves to be in favor of church Sovereignty. Those of
Cowen, pp. 48-53.
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the Supremacy faction felt that they had been misunder
stood and misrepresented by the church publication.
Since they felt they would be outnumbered at the con
vention, where each delegate would get one vote, they
chose not to attend. Therefore, by a vote of 69 to 3
the convention upheld Church Sovereignty . The Supremacy
group felt that the convention had been packed, so they
chose to hold a separate convention at College Mound,
Missouri shortly thereafter. The Sovereignty group was
in possession of the publication The Church Advocate and
Holiness Banner so the Supremacy group founded their own
publication called The Goodway. From this time until
1922 the two groups went their separate ways.*^
In 1887, a Supremacy minister who stayed with the
Sovereignty group, wrote "A Plea for Unity" and sent it
to both publications. It was printed in The Goodway
but refused by the Sovereignty publication. This was
followed by numerous efforts in the following years to
effect a reunion.
On April 29, 1899, an informal meeting was held by
members of the Sovereignty group with hopes of sending a
delegation to the Supremacy faction to discuss reunion.
This meeting was accomplished on May 18, 1899.
Cowen, pp. 54-56.
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J. P. Brooks who had been the editor of The Church
Advocate and Holiness Banner, and who had been involved
in the Sovereignty reunion effort, was replaced by the
convention of 1899 by J. G. Elkins. Elkins united with
A. M. Kiergan during his editorship in a renewed attack
on the Supremacy group. Some of the members of the
Sovereignty reunion effort wrote articles which Elkins
would not print in the paper, so they formed a new
publication called The Church Witness. J. P. Brooks
became the new editor. It was not long, however, until
the publishers of The Church Witness saw that their
efforts were futile so they decided to unite with the
Supremacy group. In August 1900 The Church Witness and
The Goodway were consolidated and called The Church
Herald .
The next effort at reunion was not made until
February 19, 1908. At this time both groups appointed
commissions to meet together to study the possibilities
of unification. The Sovereignty group felt that the
Supremacy group was too vague in its conditions for
unity, thus, another attempt failed.
The desire to reunite was so strong that various
congregations in the same towns began to unite on their
own. The Sovereignty group made another effort at
reunion in 1912 which was not accepted by the Supremacy
group. This was to be the last effort made until 1921.
76
The final effort was initiated by H. B. Goodrick
the editor of The Church Advocate and Holiness Banner.
Although he was not authorized to do so, Goodrick
attended the Supremacy group camp meeting and made a
strong plea for unity.
In October of 1921 the Supremacy group sent a paper
to the Sovereignty convention speaking of its strong
desire for unity. As a result, the two groups met once
again. They came to a meeting of minds at this time and
recommended that the two publications be consolidated
under one name. The Church Herald and Holiness Banner.
They further agreed that when 90% of the churches voted
in favor of their recommendation, the consolidation
would take place. The congregations were urged to take
action by January 1, 1922. Of all the churches voting
on both sides of the issue, only one church voted
against the recommendations.*"^
Trends in this united church prior to 1945 indicate
that the churches began to decline in numbers as people
left the rural areas and moved to the urban setting.
Since the churches had no authoritative guidance, there
was no concerted effort to meet this need as represented
by a fluid society. Even though this was the case the
people continued to try to do ministry where they were.
Cowen, pp. 85-98.
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One way they did this was to try to keep their young
people in the churches. In the 1930 's and 1940 's
especially, youth organizations were formed in about
half of the churches. In 1933 the convention voted to
include a Youth Department in its publication which
would carry stories and articles of interest to the
younger people.
Another development among the churches, which
showed their desire for a continued ministry to their
communities and people, was the effort to buy or build
church parsonages . Whereas many of the pastorates had
been short, and the ministries limited, it was felt that
this innovation would encourage the longevity of a
pastor's tenure at a church.
During this same period of time the churches varied
in their opinions on the validity of labor unions. They
were unanimous, however, in the denunciation of
communism . '^^
The issue of divorce and remarriage was viewed in
various ways during that period of time. It seems that
it was generally believed that divorce was unacceptable,
except in the cases of conjugal infidelity. Remarriage
was believed by most to only be acceptable after the
^�^^ Cowen, pp. 117-128.
Cowen, pp. 132-133.
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marriage relationship was severed by the death of one of
the partners .
The wearing of ornamental jewelry was opposed
strongly. Some even opposed the use of metal wristbands
when a wristwatch was worn. Prior to 1925 few ministers
or laymen wore neckties. Some ministers could not even
preach in the churches if they wore a necktie. This
taboo had died out for the most part by 1945. Other
unique beliefs included the strong emphasis on modesty,
and the distinction of the genders in choice of clothing.
Women were taught that cutting their hair was not a
scriptural practice. The churches unofficially prohi
bited the watching of movies, dancing, and the use of
tobacco or any alcoholic beverage. For a time, even the
ownership of radios was frowned upon.'^^^
Kiergan mentions that in the beginning of the
church movement, instrumental music in the churches was
avoided for the fear that it would lead to choir singing
which would create a song caste, which in turn would
Cowen, PP- 134.
�^^^ Cowen, pp. 135, 138-140.
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evolve into formalism. This notion was dropped early in
the church and is known by few of the members today.
According to Cowen, from the reunion until 1949
when his history was published, the churches were
carrying on business in an autonomous fashion. This
trend indicates that the cause of church sovereignty up
until this point had won the battle.^**
A Look at Trends in the Church of God (Holiness)
Since 1945
Cowen 's book about the Church of God (Holiness) is
the latest written history concerning the whole movement.
Therefore, it is necessary to consider some of the trends
in the movement since 1945 in order to continue tracing
the development of the doctrine of the One New Testament
Church .
One deplorable trend in the church is the numerical
stagnation, in spite of evangelistic concerns. In 1945
Cowen makes reference to there being 150 churches in the
movement.^* At the present there are only 146. Even
though revival and camp meeting efforts have been a
Cowen, A History of the Church of God (Holiness)
(Overland Park, KS: The Herald and Banner Press, 1949),
p. 136 citing "Historical Sketches ... the Transition," The
Church Advocate and Holiness Banner March 29, 1917.
Cowen, p. 136.
Cowen, p. 131.
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strong emphasis in the Church of God (Holiness), the
movement has seen no growth. At times the people have
been unintentionally deceived by reports of numerical
growth in certain areas, but the overall church is
stagnate .
Another shift in opinion and practice seems to be in
process concerning the movement's standard of dress.
The author has observed that since the mini-skirt became
popular in the 1960 's the ladies in the movement have
been wearing shorter dresses . The church has always
taught that women should not cut their hair. It is an
observable fact that many lay people and some in the
ministry are becoming lax in both of these areas. This
has been such a matter of concern among some that it has
even come up before the convention. In the convention of
June 1985, a long discussion of what was called "the
drift" in the Church of God (Holiness) took place. This
discussion was initiated and prolonged by Dr. Dale M.
Yocum and Dr. Robert E. Carroll (both now deceased). The
delegates were urged to take the message of concern back
to their churches. Furthermore they were urged:
...to challenge ministers and their wives to be an
example of holy conduct and dress ; to stop the
drift toward dressing like the world to keep a
distinction between the newborn Christian who is
growing and the one who is older in the way, but
not walking in the light he has; and to be a united
body of believers coming in humility and prayer
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before God, and rising above any differences that
could bring alienation within the church."'"^
The teaching of Entire Sanctification is still
emphasized strongly. The author cannot see any major
change in the doctrine as taught by the founding fathers
of the movement and the present authors who write to the
church's publication. A subtle change seems to be taking
place, however, for the emphasis has been altered some
what from a stress on deliverance from the carnal nature
by eradication, to an emphasis on living a correct and
ethical life. It is still too early to be sure about any
long-term effects this may have. It may be, in fact,
just a short-term shift of interest on the part of the
writers .
In 1966, the Church of God (Holiness) embarked on a
new adventure. It was believed by many that if we were
to print our own Sunday School literature, we could
better protect and promote the values we hold dear. It
was looked upon as something which would enhance the
Sunday Schools in each church. For years each church
had arranged to get literature from a variety of places,
but in 1966 the Convention ordered the publication board
�^"^ Church of God (Holiness) Convention Minutes
June 1985, p. 10.
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to make arrangements to write and print our own liter
ature for the Sunday School classes. Thus, a curriculum
called The Way. Truth, and Life series was born.
The board acted in accordance with this directive
and published its purpose in a letter to the people on
October 6, 1966. A portion of that letter written by
the chairman of the board, Isham C. Holland, says:
For some time there have been appeals, increasing
in their urgency, that we print our own Sunday
School literature. This work has been begun and
some of the material will soon be on the presses.
It is hoped that very soon this new beginning can
be expanded to include a larger range of Sunday
School materials.
In order to carry out these requests of our people,
it has become necessary to greatly enlarge the size
of the publishing house to give space for
equipment, work area and storage ... The cost of the
building and the furnishings has been considerable.
There will be a sharp increase in the cost of
utilities, and it will be necessary to greatly
increase our paper stock. We are in need at this
moment of several thousand dollars."^�
Those first years were financially difficult for
the publishing interest, as the Convention Minutes show.
Today, however, the enterprise is on its feet and making
a profit.
At first the publishing board bought the "Uniform
Bible Lesson" outlines. Writers from the Church of God
Isham C. Holland, [Letter to the people].
The Church Herald and Holiness Banner Vol. 87, No. 38,
6 October 1966, p. 16.
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(Holiness) were used almost exclusively to write the
comments for the quarterlies. For some time, however,
the publishing board has felt that the lessons should be
upgraded. Finally in 1986 the publishing board
authorized the editor, Terry Pollard, to develop new
outlines for a seven year cycle that would be more
tailored to our own association of churches. This new
seven year cycle began in September of igBB.'^'"*
There have been few other attempts made to help the
Sunday Schools of the local congregations. For a short
time the Home Mission Department became interested in
the training of teachers. Daryl McCarthy, who was at
that tim^ a field representative for the Home Mission
Department, developed a weekend Teacher-Training Seminar
which was offered to the churches. The response was not
as great afe was hoped for, and the Seminars were finally
discontinued .
Some of the issues discussed in publication board
meetings in the recent past have been : 1 . The need to
"^�^ The author serves on the publishing board and
was involved in the decision process described above.
^� The author served on the Home Mission board
for three years during the time in which the Sunday
School Teacher-Training Seminar was offered. He also
had Daryl McCarthy give the Seminar in 1974 when he
pastored in Woodward, Oklahoma.
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address Contemporary Issues; 2. The need to provide
direction for the church constituency through editorials
in the Church Herald and Holiness Banner; 3. The need
to use only capable, knowledgeable writers in both the
"Banner" and in the Sunday School literature, even if it
is necessary to reach into the pool of reserves available
in other conservative holiness groups; 4. The need to
keep our curriculum competitive in appearance, price,
content; 5. The desire to alter the seven year cycle
lesson outlines in order to address areas of concern we
may have been missing i.e., to keep the curriculum
current; and 6. The need to write our own outlines which
fit us as a people.
A trend which strongly affects the association is
that the teaching of the One New Testament Church seems
to be on the wane. Ministers responding to question
naires sent out by Cowen indicate that prior to 1945 the
ministers were still persuaded that the One New Testament
Church doctrine was a viable scriptural teaching. They,
however, voiced two concerns worth noting. First, most
felt that due to this teaching the movement lacked
direction for cooperative efforts in ministry. Secondly,
some felt that "unless there was more emphasis on the
doctrine of the One New Testament Church as taught by its
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early leaders the church would soon misrepresent the name
by which it was called."�*
It appears that this prophecy is coming true. Cowen and
Kiergan 's books are the only ones which had been written
prior to 1945 showing the church's belief concerning
church polity and government. Since that time a compila
tion of articles as ordered by the General Convention and
called The New Testament Church is the only other
publication on the subject. A set of cassette tapes,
however, was made during the 1975 General Camp. They
consisted of a Bible Study series on the New Testament
Church doctrine.�^
Probably one reason the doctrine is losing ground
in the understanding of the people is that very little
is taught, preached, or written about it in comparison
with former years. The movement's one college in Kansas
City offers one elective class on the subject. The text
book is The Divine Church by J. P. Brooks. The concern
that the doctrine is no longer emphasized is mainly
voiced by the older ministers in the movement. The
June, 1982 Convention tried to revive an understanding
Cowen, p. 140.
�es Dale M. Yocum, ed . , The New Testament Church
(Ft. Scott, KS: Witt Printing Co., 1962), p. vi .
�^ Ray Pollard, The Church cassette tape set
(Overland Park, KS: General Camp Committee, n.d.)
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of the doctrine of the One New Testament Church. This
was done so that those who did not understand the
doctrine would hopefully accept the unique distinctive
of the movement. A study commission was established,
which brought a report to the June 1983 Convention.
Even then, the study was not published for the perusal
of the constituency, but rather found its place only
among the reports in the convention minutes.�"*
This was still an item of much discussion, as the
June, 1984 convention expressed concern that the members
needed "to renew our emphasis on the One New Testament
Church and the use of the name, "Church of God
(Holiness) ".��
The fact that the doctrine of the One New Testament
Church is on the wane was confirmed in a study of the
Church Herald and Holiness Banner (years 1927 until
1986) done by the author. The study revealed that the
publication placed a strong emphasis on the doctrine in
its early years. This emphasis began to be less notice
able by the mid-1940 's and has continued to diminish
since that time. It wasn't until 1959 that no article
appeared during the duration of a year concerning the
e-* Church of God (Holiness) Convention Minutes
June 1983, p. 35-42.
�9= Church of God (Holiness) Convention Minutes
June 1984, p. 10.
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doctrine. In the twenty-one years following, however, no
mention of the doctrine was found in eight of the years .
From 1959 until the present there have been three special
appeals made that the movement revive an interest in the
doctrine. One of these appeals was made by Dr. Kenneth
Powell in 1971. The second appeal was made in 1973 when
the entire book on the church which the Convention
ordered written was published in twelve issues in the
Church Herald and Holiness Banner. The third appeal was
made by former editor E. W. Roy when he wrote eleven
editorials on the subject in 1985. In this same study
(1926-1987) it was noticed that the majority of articles
were written by ten people, all of whom are now deceased.
Two of the great champions of the doctrine were J. A.
Sneed who wrote 31 articles, and F. B. Whisler who wrote
29 articles. A number of the articles that appeared in
later years were noted to be reprints .
Articles warning people of the dangers of a new
invention began to appear in the early 1950 's in the
church publication. In the convention of June 1959, a
motion prevailed "...that the Convention refuse to seat
as delegate in its sessions, those delegates who are
known to own and operate television sets in their
homes." This message first appeared in the publication
on the convention certificate in 1962 by the order of
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the convention and still appears each year.�* In
the convention of 1980 this ruling was elevated to the
rank of a standing policy in the convention minutes. �"='
In spite of various methods the convention has used to
protect itself against the invasion of the television,
it has been ineffective. What is the reason? The
churches are autonomous. They do not care if the
convention makes a ruling such as this, for it does not
directly affect them. If all of their people choose to
get a television, including the pastor, they will just
quit sending a delegate to the convention. Some,
however, have been elected to boards while owning a
televison. For this reason, the Convention Rules
Committee offered a resolution to the 1987 Convention
which said, "This convention establishes that to be
qualified to be a member of a Board or Committee of this
convention, each person must meet the same requirements
that a person desiring to be seated as a delegate must
meet." The resolution carried; 127 Yes, 77 No.��
�* E. G. Garrett, ed . The Church Herald and
Holiness Banner Vol. 83, 1962.
�^ Church of God (Holiness) Convention Minutes
June 1980, p. 13.
�� Church of God (Holiness) Convention Minutes
June 1987, Item 3, p. 7.
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Essentially what this resolution was attempting to
do was to weed out those board and committee members
elected by the convention who owned and operated
televisions in their homes. In the convention of 1988
the matter came up again, and over half of the convention
time was spent in debate. This time a resolution was
offered that the original ruling of 1959 be annulled,
since it was contrary to the church's teaching on the One
New Testament Church. It was argued that the convention
had been operating with a legislative ruling made in 1959
which was beyond its jurisdiction. The convention, it
was stated, does not have the right to determine who the
various recognized and affiliated churches in the asso
ciation send as delegates to the convention. Neither
does it have the right to refuse the delegates offered to
the convention by the churches. Finally this matter came
to a vote and won by 51%. It lost as a resolution,
however, because it did not carry by the 2/3 majority
necessary to overturn a standing rule. It is generally
believed that the same battle will be fought in the 1989
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Convention as well. It appears that soon either the
television ruling or the One New Testament Church
doctrine will fall.�"^
A Relationship Between the History and Doctrine of the
Church and an Educational Paradigm Found in the Local
Churches
The doctrine of the One New Testament Church, which
is unique to the Church of God (Holiness) , has been seen
as a fundamental issue in the founding of the Church of
God (Holiness). It has been a pivotal issue since that
time until the present. It would appear, however, that
this doctrine also causes some practices of Christian
living to be flawed.
For example, we try to pattern our church after the
New Testament Church and, as a result, often overlook
the need for efforts of maintenance with the purpose of
progressing more efficiently in God's work. The above
description of numerical stagnation, failure to disci
pline those who do not adhere to the standards of conduct
accepted by the church, and the overall lack of direction
points to a desperate need. One example of this was the
feeble effort to train Sunday School teachers during the
At the present the 1988 Convention minutes have
not been printed. The author was present at the 1988
convention and offers his interpretation of the event.
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105 year history of the movement. In following this
pattern, which is not fully described in the New
Testament, we overlook the fact that the church was
existing by the grace of God and spiritual enthusiasm.
In order to continue, it soon had to take steps toward
organization. We pride ourselves in our lack of
organization and resulting freedoms. Not organizing to
equip workers, however, is evidence of our shortsighted
efforts .
We value our independence and practice it. This
was clearly seen when the author received no response to
a request for verbatims of sample Sunday School classes.
We do not seem to realize that our independence and lack
of accountability is hindering our growth as local
churches and as a non-denomination. Essentially the
movement's motto could honestly be "Every church for
itself. "^"^
^� Letter received from Dr. George Allen Turner,
Asbury Theological Seminary, professor emeritus, 25
January 1989.
Dr. Turner spoke with regard to a book he recently
wrote about holiness and pentecostal churches. He reminded
me of the New Testament Church problem in Acts 15 and
said, "This precedent indicates that the Apostles
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It should be noted that the men quoted are either
leaders, or have been leaders in the church, and are
more highly educated than the general constituency.
This may have a bearing on the fact that they at times
have called for a more educated ministry and training in
the areas of teaching and evangelism. It does not
necessarily follow that these considerations have
filtered down to the masses. Since the Church of God
(Holiness) is made up of independent, autonomous local
churches with no recognized general plan for advance
ment, normally only the educated read and know what the
educated of the church write and know about.
Cowen tells in his history that most of our
churches were located in the rural areas prior to 1945.
and Elders in Jerusalem did not have the last word :
the rule was not monarchial . It also indicates that no
one congregation was independent. The congregations were
not independent, or dependent, but interdependent. The
Holy Spirit was in charge!" He then made a comment which
all of our churches need to hear, "This was possible
because 'the multitude' were prepared to accept change;
they were open-minded; they listened in silence to
evidence rather than defending previously prepared
arguments; they were not afraid of something new to
them. . . "
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This can be stated as a general rule for the period of
time from 1945 to the present."^* This being the case,
it naturally follows that most of the constituency are
blue collar workers. It is not unusual to find that one
of the churches does not have any member with an educa
tion higher than the secondary school level . At the
author's present pastorate there are some who do not know
how to read or write.
It appears that certain practices in the separate
congregations have been influenced by the coupling of
these sociological factors with the nature of independ
ency fostered by the One New Testament Church doctrine.
This phenomenon was described in Chapter Two and will be
illustrated in the following Chapter.
Summary
In this chapter the author has described several
reasons for the founding of the Church of God (Holiness)
association of churches. He has also traced the path of
a doctrine unique to the movement through its history
and trends to the present. The author has indicated
that there seems to be a correlation between this
doctrine and a particular educational paradigm present
in the local congregation.
Cowen, pp. 117-128.
CHAPTER 4
RE-EXAMINING THE EDUCATIONAL STRUCTURE
One of the churches which championed the focal
issue discussed in Chapter Three is Kelley's Chapel. To
better understand the effects of the One New Testament
Church doctrine in the formation of a unique educational
paradigm in the congregation at Kelley's Chapel, it will
be good to briefly survey its history. After this is
accomplished we will look at an attempt to alter this
learning style and consider some of the results.
Origin of Kelley's Chapel
Sometime prior to 1890 the revivalistic brand of
Holiness penetrated the hills of West Tennessee . "^^
Although the Methodist Church was established in the
area , this was the first time any of the people I
interviewed remembered hearing about entire sanctifica
tion as a second work of grace. "^^^ At this time two
women evangelists in the young Church of God (Holiness)
"^^ Personal Interview with Holloway and Fannie
Dycus. Mr. Dycus is the Sunday School Superintendent of
Kelley's Chapel, 21 Feb. 1988-
�^=3 Personal Interview with Annie Ruth Wilson.
Mrs. Wilson is a long time member of Kelley's Chapel and
the daughter of Mrs. Berg, an original member who donated
the property on which Kelley's Chapel was built, 17 Feb.
1988.
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association appeared in Tipton County, Tennessee wanting
to hold a revival. The Church of God (Holiness) was
formed in 1883, therefore this event occurred some time
afterward .
Although the evangelists' identity has been lost,
their works still live on. Under their direction a
brush arbor was constructed just south of the Ed
Patterson residence near Garland and Burlison,
Tennessee. Here revival services were conducted.
These ladies stayed at Grandpa Kelley's house while
holding the revival . �^'='
People from all over the community converged on the
location to hear the message of holiness. People from
nearby Shiloh Methodist Church who were looking for the
former emphasis on entire sanctification soon became a
part of this new evangelistic effort. Others of the
Personal Interview with Eunice Larimore. Mrs.
Larimore is a niece of Mac Luttrell, an original member.
Telephone interview with Alma Patterson. Mrs.
Patterson is the grand-daughter of John Kelley, for whom
the church was named, 12 Feb. 1988.
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community who were moved upon by God repented of their
sins and began to seek the experience of entire
sanctification .
The doctrine of the New Testament Church was also
suited for the new adherents. As the lady evangelists
traveled on to other challenges, the new converts and
people who had come from neighboring churches determined
that the work must go on. True to the independent spirit
of the doctrine the people were to espouse, the autonom
ous church was set in order without the permission,
guidance, or blessing of any ecclesiastical authority.
God was their Superintendent and the Bible was their
manual .
Not having a church in which to worship, the new
congregation used what was readily available. Their
first location was the old Jim Tom Wood's house near the
original site of the brush arbor. This building had
previously been the neighborhood school. "^"^^ After a
short stay at this location, however, they began to look
for a place to build a church.
Personal Interview with Annie Ruth Wilson, 17
Feb. 1988.
'^'^ Personal interview with Albert Kelley, 4 July
1988. Mr. Kelley is the grand-son of John Kelley.
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The 1st Church Building
Mrs. Elnora G. (Berg) Billings owned about 57 acres
of land about 1/2 mile East of the church's origination.
This was inherited from E. G. Berg in 1880. She
apparently was a generous and community-minded lady. On
November 29, 1883, for the price of one dollar, she sold
about one acre of land to G. T. Evans, M. L. Luttrell,
and W. W. Galbreath who were public school directors of
District No. 3 in Tipton County. The donation of land
was given for the purpose of establishing a new school in
the community. The deed to the property reads:
But should said school directors fail to erect a
school house on said land within two years from
the date hereof or should the school be converted
to any other than educational purposes or cease to
be used for said purpose for the space of two
years at any one time then the title to the same
to revert to me or any heirs and the acceptance of
this deed by said directors shall be conclusive
evidence of this agreement to these conditions.^�
On January 19, 1897 Elnora Billings sold land
adjoining the school to the holiness people for ten
dollars. The trustees of the church at the time of this
transaction were T. W. Wages, M. L. Luttrell, and J. C.
Kelley .^^
Apparently, the congregation had been given
permission to build a church on the property before a
deed was was given to them. Mark Luttrell told Mrs.
^� Deed Book 33 Page 323.
"^"^ Deed Book 55 Page 152.
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Eunice Larimore that the church was built when he was
twelve years old. He was 98 years old when he died in
1980, which would have made the building of the church
around the year 1894.**'<' The church did not receive
a deed to the property on which it stood until January
7, 1897.
When the school and church deeds are compared , the
inference that the church was built prior to the acquisi
tion of a property deed seems more certain. The new
owners of the school property were required to build a
school house on the site within two years and to keep the
school in operation; otherwise the property would revert
to the original owners or their heirs. On the
contrary, nothing is said in the deed to the church
property concerning this type of arrangement.***^ Thus,
it can be suggested that a church was already built on
the site when the property was sold to the trustees.
The people didn't know what to name the new church,
so they decided to have the two main leaders of the
church draw straws. The church would be named for the
winners of the draw. John C. Kelley and Mark L. Luttrell
Interview with Ed and Eunice Larimore, 11
Feb. 1988.
Deed Book 33 Page 323.
Deed Book 55 Page 152.
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drew the straws. John Kelley drew the long straw and the
church was thereafter named Kelley's Chapel.
For some undisclosed reason the school now called
the Kelley's Chapel school quit functioning prior to
1906.*�"* For a number of years different members of
Kelley's Chapel rented the school house for a place of
residence. *�='
On January 8, 1908 Mrs. Elnora Billings decided to
increase the size of the church property. She donated
the school property which had reverted to her when it
closed. This property joined the church property on its
southern boundary and completed a tract of about two
acres .
Some time later, the revivalistic desire of the
holiness people caused them to make plans to build a
"camp meeting shed." This effort was nothing new for
the area, for Samuel Cole Williams states;
103 Personal Interview with Holloway and Fannie
Dycus, 21 Feb. 1988.
DeerJ �or)]f 12� Page HO
ior� Personal Interview with Ed and Eunice
Larimore, 11 Feb. 1988.
^^'^ Deed Book 128 Page 110.
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The inhabitants of early West Tennessee brought
with them that mode of worship in the woods known
as the camp meeting, a product of the great revival
that had swept the Central South and had not yet
abated. Camp grounds, usually Methodist or
Cumberland Presbyterian, dotted the entire region. ^^''^
Along with this open-air, dirt floor structure, a
cook shed and several cabins were built. Thus the long
history of what is known as the Mid-South Camp began.
Even though the camp was owned and operated by
Kelley's Chapel, it became a community affair. People
from many denominations participated in the camp, and all
the churches reaped the benef its . *�"^
The farmers worked hard so that they could lay their
crops by before the camp bagan. Because of their
generosity, the camp had meat, peas, corn, and other
vegetables to put on the table.
This desire to evangelize the world, and to
propagate the messages of entire sanctification and the
One New Testament Church was strong. A measure of
success was realized in this effort which fanned the
Samuel Cole Williams, Beginnings in West
Tennessee In the land of the Chickasaws 1541-1841
(Johnson City, TN: The Watanga Press), p. 195.
xom Gayle Woods, "A History of the Mid-South Camp,"
The Church Herald and Holiness Banner 16 June 1983,
p. 7.
*�"' Telephone Interview with Albert Kelley. 24
August 1988.
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blaze of evangelistic zeal. Mrs. Leola Mitchell, a long
standing but now deceased member, told me that crowds
ranging from three to five hundred people would travel
from Arkansas, the bootheel of Missouri, Mississippi, and
West Tennessee to enjoy the services. Before the days
of the automobile's popularity the grounds would be
literally covered with wagons, buggies, and horses.
Besides having good crowds, many people were
converted during these services. Holloway Dycus stated
that in 1936 Dr. C. E. Cowen, a 23 year-old camp
evangelist, saw one hundred people converted during the
Mid-South Camp . * * *
New Church Built
When the new church was built in 1939-1940, the
Camp was moved inside. Later a basement was dug under
the new church to provide a nicer kitchen and dining
hall.
no Personal Interview with Leola Mitchell. She
was a member of Kelley's Chapel now deceased, April, May
1983.
Personal Interview with Holloway Dycus, 21
Feb. 1988.
Personal Interview with Rev. Guy Hulett.
Rev. Hulett is a former pastor serving 1945 - 1947 and
1958 - 1969, 18 March, 1988.
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Bro. Earl Starnes was the pastor who built the
simple but larger structure. In the years to follow, a
covered porch was added on the front of the building and
a Sunday School wing was added to the side.**^'
Other additions and improvements include a bell
which was located on a plantation in Mississippi and was
mounted on top of a bell pole structure .* Inside
the sanctuary a rich red carpet, beautiful stained glass
windows , and red velvet padding on the curved oak pews
are all additions to the beauty of the church.
Central air conditioning help the members forget
the days of worshiping on straw-strewn floors and the
almost unbearable sultry heat trapped under the old
shed. The modern Sunday School rooms double as bedrooms
during Camp Meeting and help the people forget the days
when the old church was partitioned into many small
cubical bedrooms with bed sheets hanging from the
ceiling .
The construction of a new church meant a departure
from the past in many regards. Since the little church
and the shed were both disassembled so that the lumber
could be used again in the new church, most of the
Personal Interview with Holloway Dycus, 21
Feb. 1988.
Personal Interview with Eunice Larimore, 11
Feb. 1988-
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reminders of the past are gone.**" Loving memories
are still revived, however, as the members look at the
pictures in the trophy case of the new church. The huge
old oak tree standing in the church yard is also a
monument to the great days of the past. It was then
only a small tree located directly in front of the
little old church with only a wagon's width separating
the two . * **
Today the camp meeting effort continues. Planning
and financial preparation are activities of interest
throughout the year. The desire to convert the unsaved
and lead believers into the experience of entire
sanctification is a paramount concern.
Revival efforts are still an important aspect of
the evangelistic enterprise as well. Although all
meetings don't boast of success, the April 7-17, 1988
meeting was the means by which eleven were converted,
five were entirely sanctified, five were anointed for
healing of their body or deliverance from a harmful
habit, and numerous other ones received spiritual help.
The whole church was vibrant with the excitement of
revival as God settled in upon each service.
**" Personal Interview with Eunice Larimore, 11
Feb. 1988.
lis Personal Interview with Holloway Dycus, 21
Feb. 1988.
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Although an evangelistic zeal seems to be a
continuing emphasis, the teaching of the One New
Testament Church doctrine is no longer as strong as it
once was. In fact it is the author's observation that
this doctrine has dwindled to the extent that now the
main proponents of the teaching in the association are
among the older segment of the clergy. Even these
ministers do not stress the teaching by writing and
preaching with the previous fervor. Former editor of the
Church Herald and Holiness Banner, E. G. Garrett, stated
in personal conversation that he feels that due to the
great influx of preachers from other denominations there
has been a diluting effect concerning the doctrine's
importance. He further stated that a lack of emphasis on
the doctrine in the past years has resulted in a
constituency that is virtually ignorant of its existence.**"^
The residual effect of this doctrine has been to
produce a laity and younger clergy who are fiercely
independent. The basic philosophy seems to remain
Personal Interview with Rev. E. G. Garrett.
Rev. Garrett served as the editor of the Church of God
(Holiness) periodical "The Church Herald and Holiness
Banner" from 1960 to 1970, 20 July, 1988.
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engrained in the individual who has been in the associa
tion for at least twenty years .
From what we observed in Chapter 3 concerning the
characteristics of this distinctive doctrine of the
Church of God (Holiness), it appears that there may be a
relationship between its importance in the association
and the presence of a unique educational paradigm present
in a number of the churches. The characteristic of
independence which is basic to the structure of the
doctrine can be seen at Kelley's Chapel in a number of
ways. For example, a number of the people appear to be
reluctant to subscribe the Church Herald and Holiness
Banner . which is the main means of communication between
the churches. Furthermore, some of the members at
Kelley's Chapel have stated that they think that most of
the good preachers come to the Mississippi and turn back
west. Third, they give meager support to projects of the
association such as the Harmony Hill Youth Camp. They
are resistant and some times hostile to the association's
deed-holding Foundation Board. For the most part they
show only a meager interest in the General Camp and
General Convention. The members of Kelley's Chapel do
send a delegate which indicates that they want a voice
and a vote. This may also suggest that they want
continued protection of their independent status.
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The Story's Influence on the Sunday School Class
It is the author's contention that the doctrine of
the One New Testament Church influenced the formation of
a particular educational paradigm in the Church of God
(Holiness) which still remains today. This educational
phenomena was described in Chapter Two of this treatise.
The reader will recall that it was described as a
learning apparatus which was open-ended and open-sided
in nature. As the classes gather for the purpose of
studying a particular lesson, the subject matter in the
discussion which follows normally is very general in
nature. The students in pursuit of the train of thought
introduced at the outset of the lesson often do not
reach a given destination due to the lack of structure
which would keep them on track.
Such a phenomena is made possible by a number of
factors. First, the teacher is an elected guide but not
an authority. Neither is the teacher necessarily the
one who will autocratically dictate the direction of the
Sunday School class discussion. Second, each person has
a story which is worth telling and hearing. Third, the
stories of the people are more important than a lesson
taught from a quarterly. Fourth, if the mood of the
class is such, or a story does not need to be told, the
Sunday School lesson may be discussed in chronological
or theological order. Otherwise it will easily be set
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aside so that matters of importance such as personal
history, current political persuasions, or special
interest items may be discussed at random.
Pastor's Initial Evaluation of the Process
When I surveyed this phenomena, my initial
impression was that the classes lacked structure. I soon
came to realize that the lesson content that was conveyed
to the students or discovered by them was never applied
to their present lives. The class sessions were more
likely to follow an unrelated thought provoked by the
preceding comment rather than an objective to be reached
by the end of the class session. In a similar manner the
sessions often proved to be never-ending. When the bell
rang to signal the end of the session, a conclusion had
not been reached and a determination for future action
had not been suggested.
After making these initial observations, I began to
formulate a plan whereby I could train the teachers and
assistant teachers of the Youth and Adult departments.
As Gangel states ,
The wise pastor . . .discovers that one of the finest
goals of his ministry is the developing of Timothys.
...Rather than involving himself in specific
ministries, ...the pastor should set about the task
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of leadership development as he becomes--along with
his director of Christian education or, in lieu of a
director--a teacher of teachers and a leader of
leaders . *
I believed that if I could alter the process by
training teachers to offer structured lessons using
various teaching methodologies, that the educational
process would be enhanced. Hopefully the altered process
would help the students to more clearly discern a purpose
for the lesson taught, and realize a way to apply its
truths to their everyday lives.
I also reasoned that if the teachers were able to
master a variety of methods in teaching, the learning
process would become more interesting to the students.
Rather than receive only one steady, unvaried diet they
would be able to enjoy a number of proven approaches to
learning .
The growing teacher should understand teaching
methodology. Nothing is more boring to a class than
being able to predict the teacher's every move.
Variety in (1) approaches to the lesson, (2) Bible
learning activities, (3) use of illustrations, (4)
pupil involvement, and (5) conclusions to the lesson
will stimulate the interest of a the class and will
help keep a growing teacher inspired.**^
Kenneth Gangel, Leadership for Church Education
(Moody Press, 1970), p. 87.
Tom Barnard, How to Grow An Adult Class
(Beacon Hill. 1983), p. 16.
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If the lessons proved to be of greater interest due
to a different method of teaching, it would seem that
the participants would not get off the subject so
readily. I felt that it was also of great importance
that the students know the next Monday after their
Sunday lesson how the lesson pertained to them and how
to put the truths they learned into practice. With
these concerns in mind I proposed a teacher-training
project to the church.
The project was approved enthusiastically and the
target date for implementation was set to be the first
Sunday in September 1986. At this time the Assistant
Teachers and new Trainees would begin meeting with me
during the regular Sunday School hour.
In order to offset any possibility that the teachers
in training would be drawn to follow familiar learning
patterns, I changed the curriculum for the first
quarter. This was met with no resistance and some
interest .
The curriculum chosen was the "Contemporary Issues"
series offered by Christianity Today. Using this
series served my purpose in several ways. first, it
broke with the familiar and in this way forced the people
120 "Contemporary Christian Issues Series,"
Christianity Today Fall 1986.
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to think about subjects often neglected. Second, it gave
Christian commentary concerning matters they were hearing
about in the news. Third, it allowed me to demonstrate
that lessons studied in Sunday School should apply to the
life of the Christian.
None of the teachers or their assistants had ever
received any formal teacher education. Although some
had been teaching most of their lives, the only instruc
tion they had received was from observing the performance
of other untrained teachers .
Knowing that some of the methods of instruction
which I wished to teach them would seem strange, I chose
to model these methods. Thus, the teachers would learn
in the structured training classes by observation, much
as they had learned by watching other teachers in the
past. This type of training was nothing new, for "even
up through the Middle Ages perhaps the outstanding
method employed in the schools was that of imitation and
memory. It is self-evident that this method requires a
reproduction on the part of the pupil of that which is
handed out to him by the teacher. "*=*
This is not to say that the training was all based
on observation. On the contrary, I also gave the
*=2* H. W. Byrne, A Christian Approach to
Education (Zondervan, 1961), p. 180.
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students ample opportunity to put these methods into
practice in the supportive and sheltered environment of
the training class.
Four different methods of instruction were chosen.
They were: the Discussion Method, the Inductive-Deductive
approach. Buzz Group-Discussion, and a Concentrated Bible
Study method. All of these
methods were hybrids. Finding four different approaches
to learning that I thought could be easily appropriated
by the classmates, I added my own personal touch to
tailor them to my need. All but the Inductive-Deductive
method included discussion. Since discussion in the
Sunday School class session was what the people have
known all their lives, I did not think it would be wise
to make a total departure from the familiar.
Pastor's Goals
The methods in themselves were not the most
important element of the instruction. It was not my
purpose to introduce new and different methods into the
teaching process, although I did feel that this might
A. Elwood Sanner and A. F. Harper, Exploring
Christian Education (Kansas City: Beacon Hill Press
of Kansas City, 1978), pp. 196-214.
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excite new interest in the lessons studies. Actually, I
hoped to teach the students several lessons that I felt
were imperative.
First, I wanted them to learn how to regularly set
an objective for the lesson which would be reached by
the end of the class session. Second, I sought to
suggest ways to keep a lesson focused on the goal for the
lesson. And third, I sought to show them how to help
their students see that each lesson could be applied to
their own lives in concrete ways.
After teaching the Assistant teachers for a quarter
(13 Sundays), they went into the classrooms to teach in
the place of the regular teachers. At that time the
teachers in turn left their classes to attend the
teacher-training class for the next quarter. A new
trainee joined the class each quarter. This process of
teachers and assistants taking turns teaching or attend
ing the training class every quarter continued until the
first Sunday in September 1987.
Response to the Project
The response to the project was mixed. Although
all of the trainees participated and did well in using
the lessons learned, I sensed a passive resistance.
This resistance among the teachers seemed to center
around their fear of implementing change into their
classroom. When the trainees attempted to practice-
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teach, most of them tried the methods and followed the
suggestions given in the training class. Some did not
choose cooperate.
Halfway through the first quarter session I began
to hear verbal resistance from a couple of the trainees.
Although these comments were made in a good spirit, I
sensed that the teachers making the comments were not
entirely happy with the prospects of altering their
style of teaching. When the Congregational Reflection
Committee was approached about this resistance to the
training class they suggested that it would probably
disappear in time, and that I should continue with the
program unaltered. By the end of the first quarter two
of the teachers dropped out of teaching for health
reasons and one arranged to be transferred to teach the
small children.
This resistance continued in a different form
throughout the project period. Although a number of
trainees participated enthusiastically, others continued
a passive resistance. Resistance was demonstrated in
different ways. Sometimes certain trainees would not
prepare for class, or when it was their time to teach in
the training class, they would not use the assigned
method of teaching for that day but instead would try to
teach the way they had before coming to the training
sessions. Others just skipped church their day to teach.
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Another form of resistance was seen when the teachers
returned to their classes to teach. Some of them refused
to use the training they had received and remarked on the
report form that they had used "the same old way" of
teaching .
During this time I urged the teachers not to make
any sudden changes in teaching method but to gradually
and occasionally introduce variations of teaching style
to their classes. When they did try approaches with
which the classes were unfamiliar, and saw that their
students were hesitant or reluctant to participate, the
teachers were afraid to continue. They seemed to feel
that the people were not accepting the varied approach
to learning. I believe that a part of the problem,
however, was a lack of communication. If the process
had been caref^illy explained and demonstrated to the
students, the teacher may have received^ greater degree
of cooperation.
In an unscientific attempt to evaluate the progress
the teachers felt they were making from one quarter to
the next, I designed a testing instrument. (See
Appendix.) The results were startling. The tabulated
averages indicated that there was a decline in most areas
in which they were questioned.
Both assistant teachers and teachers felt that
after going through the training course they were less
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able to relate their faith in Christ to the events of
current history as they taught their class. They
indicated that their understanding of the Bible was less
than they previously thought; that they were less
confident about teaching their class; that they had more
difficulty communicating their thoughts to their classes;
and that they studied their lesson less than before.
The assistant teachers indicated that they had a
greater interest in teaching than before. They also
stated that they prayed more for the students after going
through the training course than before. Improvement was
seen in other areas as well. For example, they felt that
after going through the training course that they tried
harder to apply the lesson material to the lives of the
students; that they looked for ways to witness to their
students who were not saved; and that they showed more
interest in the students by personal visits, phone calls
and so forth.
The teachers felt they had improved in only one
area. They now felt that they tried harder to win the
visitors' interest, and encouraged them to continue
coming to their class .
Student responses were a little more difficult to
evaluate. (See Appendix.) It can be noted, however,
that there was a steady decline in interest in their
Sunday School class during this period of time.
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Parallel to this steady decline was the opinion that the
class stimulated their spiritual interest less and less.
The remaining questions on the Student
Questionnaire brought varied responses . Several
patterns were discovered. Two patterns seemed to follow
when the teachers and assistant teachers alternated in
their responsibilities. For example, during the time in
which the assistants taught, the students stated that
their questions concerning the Bible were usually
answered in the Sunday School Class. They also indicated
that they witnessed more during these quarters. On the
other hand, during the same time frame the students were
not as stimulated concerning their Christian life in
relationship to the unbeliever. They also did not have
as much confidence in the assistant teacher's grasp of
the Bible content, nor did they feel like the assistant
teachers were as interested in them as a person.
Ironically, their prayer life suffered as well.
The second quarter responses suggested that the
students thought the teachers liked them more as a
person than before. This may have been due to the fact
that the responses also showed that their teachers
visited them more during this time frame. During the
last two quarters of the project this optimistic feeling
declined. The decrease in visits by teachers declined
dramatically .
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During the first three quarters there was a steady
increase in the positive responses in three areas. The
students felt that visitors to their classes were
becoming regular in attendance. They also sensed an
excitement in the teacher for the class, and they felt
that the teacher was praying more for them. The fourth
quarter began to show a decline in each of these areas.
The second quarter showed a decline in the number
of visitors to the Sunday School classes, a decline in
Bible reading, and a decline in church attendance, and
tithing. Each of these areas changed in the last two
quarters as the averages steadily climbed.
This evaluation is not given as authoritative and
scientific proof of any discovered facts. Rather it is
meant to be a suggestion of trends that were present
during the project.
The opinions of the people were in a state of flux
as the experiment continued. The effect the Teacher-
Training Class was leaving on the teachers was also
affecting the students. Their estimation of their
teachers and their spiritual lives were clearly
influenced .
Even though resistance was encountered from teachers
and students, all was not a loss. A survey of the losses
and gains during to the project revealed that there were
some positive results.
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Profit and Loss . . .
a . Loss . . .
1. One of my best adult teachers will not
use the methods taught in the training class.
He resigned his class in December 1987 and is
now the Assistant teacher for the men's class.
2. Some feeling has been expressed in
opposition to "these new methods of teaching."
This may have an adverse affect on future use
of the methods .
3. One teacher pulled strings to be
transferred into the primary class. (This is
now proving to be profit instead of loss.)
4. One new younger trainee for whom I had
high hopes is slow in developing his potential.
He still shows promise, but will need a lot
private help and encouragement. He is now the
adult men's teacher.
5. I lost two teachers for health (?)
reasons .
b. Gain. . .
1. One lady teacher of the adult women is
adapting the methods taught in the training
class in an effort to make a hybrid that is
acceptable to the class but which still offers
some variety and structure.
2. A college student who had never taught
before took to the training like a duck takes
to water and is now teaching the Youth class.
3. Another lady teacher who has never taught
before shows great promise, and likes the
methods taught. She is the assistant teacher
in the adult Women's class.
4. An elder lady (saint) couldn't understand
anything about what she was being taught in the
training class. Her class (Youth) voted her
out of office (first time in years) and now she
is the assistant teacher.
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5. All the teachers now have a basic
training in the basics of teaching. This is
the first teacher training any of them have
had, even though some of them have taught for
more than twenty years .
Summary
In a structured effort to train teachers in class
and lesson management I met passive resistance. Both
teachers and students instinctively realized that I was
endeavoring to make the continued existence of the
educational paradigm difficult to maintain. Although
some gains were made during the project, the main goal
was not realized and other losses were substantial. From
this exercise, however, has come the realization that an
effort in accommodation may be beneficial to the church.
This will be explored in the next chapter.
CHAPTER 5
A PROPOSAL
After looking at the educational paradigm and
considering its source, we described an attempt to alter
the learning style in one of the local congregations.
This effort was unsuccessful but was not without benefit.
Even though the desired result was not accomplished, the
whole picture began to take on a different perspective.
This new perspective began to unfold as a number of
discoveries were made. The discoveries in turn led me
to the realization that the paradigm was not bad in
itself. Rather than change it altogether and rob the
people of something that had become dear to them, a
better tack to take would be that of accommodation. This
will be discussed in the following pages, but it will be
beneficial if the reader first goes through the same
general steps of discovery that the author took in
arriving at his conclusion.
Behavioral Discoveries
At this writing, (February 1989), the congregations
of the Churches of God (Holiness) who wish to use the
movement's literature are now in the second quarter of
the new publication. During the time of the project
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described in Chapter 4, however, the churches were
using the literature which hung on the skeleton of the
Uniform Bible Lesson outlines. During that time the
students resisted an effort to change their mode of
learning .
It was therefore some surprise to me when we
received the new literature in September 1988. For
several Sundays the students seemed to be willing to
follow the leadership of the teachers. It was almost as
if they had finally decided to accept a more structured
approach to learning.
By mid-October I was beginning to notice a shift
once again. The students in the Sunday School classes
seemed to do fine while discussing these lessons until
they exhausted their resources. It was then that they
began to revert back to their free-for-all discussions.
It appeared that they resented being forced to move into
a different mold. Therefore, they were compelled time
and again to declare their independence. This is
probably a basic reason why the students seem to be
1323 jYie observations made in this section refer
to the adult men's Sunday School class at Kelley's
Chapel. The teacher of the women's Sunday School class
also noticed some of the same things taking place.
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content with their method of learning and rejected
attempts to alter this educational paradigm.
By January 1989 things had returned to normal.
They had adjusted well to the new curriculum. It was
not something they any longer feared or did not know how
to handle. The new curriculum they found would fit
their mold. It was not a matter of them altering their
way of doing things but a matter of accepting a new set
of lessons which they could discuss or dismiss at will.
Another discovery was made about this time which
seems to parallel the first. In fact it is so close to
the first in appearance that it could be mistaken as
being the same. The first, however, relates to whether
the students were willing to accept something strange
and new, and if this would make a difference in their
mode of learning. The second has to do with a matter of
concentration .
By the end of October 1988, I had noticed that the
students seemed to try to concentrate on the different
lessons but the challenge was often too great. It
appeared that they were putting forth a great effort to
become involved in the lessons but for some reason
things weren't normal. As they tried to make comments
they often became exasperated at their lack of knowledge
in the area studied. They would soon become quiet. The
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teacher then was obligated to carry the rest of the
lesson on his own.
During this time various students made remarks
about the lessons. Some said that they were hard
lessons to study. Others felt that the difficulty
rested in the fact that the lessons were taken from the
Psalms. Remarks were made to the effect that the
lessons were all the same.*^^
The truth of the matter is that the lesson material
was rich in content that had not been previously
explored by the class. A look at the titles will give
assurance that the lessons were not all on the same
subject . These lessons were titled :
1 . God is in Control . . Psalm 2:1- 12
2. Doing Away with Doubt . . Psalm 19: 1 -14
3. A Portrait of Christ . . Psalms( 22, 23, 24
4. Turning Fear into Courage. . . . Psalm 27: 1 -14
5. The Greatness of God . . Psalm 33: 1 -22
6. How to Deal with Worry . . Psalm 40: 1 -16
7. Uplook for the Downcast. . . . . . Psalm 42: 1 -11
8. Freedom from Sin , . Psalm 51 : 1 -19
9. Worshiping the Lord . . Psalm 86: 1 -15
10. Help in Time of Trouble. ... . . Psalm 91:1 -16
11 . The Goodness of God.. . . * .... . . Psalm 107: 1-22
12. A Sure Guide for Living. . . . . . Psalm 119: 145-168
13. Praising the Living God. . . . , ,, Psalm 145: 1-21*="
These remarks were not confined to the adult
men's Sunday School class.
12S Arlene MeGehee, ed . , Studies in the Psalms
September - November 1988 Adult Quarterly of The Way.
Truth and Life Series (Overland Park, KS: Herald and
Banner Press, 1988).
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By November 1988 the class members had adjusted to
the new lessons. They did this by reverting to the
educational paradigm described in Chapter 2.
In January, 1989 I was elected to teach the men's
adult class. Later in the chapter 1 will describe the
method I have used to accommodate the educational
paradigm described in this study with a more structured
method of learning.
Structural Discoveries
Structured versus Unstructured Learning
In discussing both the structured and the
unstructured format of teaching we must agree that
learning takes place in each case. It would seem
logical to assume that more learning of the lesson
content would take place when the teaching is focused on
an objective to be reached by the end of the class, and
the students cooperate to make this objective possible.
This would not rule out the possibility, however, of the
student learning a substantial amount in an unstructured
setting. In that case, the learning process would not be
focused on one subject. The thought processes could
be provoked in numerous areas of interest .
The difference in the two possibilities is that the
teacher is able to control to some degree what is
learned in the more structured setting. On the other
hand, whatever happens to occur in the chain reaction
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discussion of the unstructured setting will determine
what is learned. The lesson may be on the "Goodness of
God," but the students may learn everything from what is
going to happen to the Tipton County Sheriff, whose
department is being investigated by the FBI , to how best
to rid the church of the nuisance of wasps each spring.
It may be, however, that structure is not so much
the issue as interest. The students realize when going
through a structured lesson that the material may
be of little interest to them. In the unstructured
setting the subject matter can be changed at will so
that a path is cut to the threshold of their own
personal interest. In this regard Kenneth Gangel says:
"Is it easier to teach a boy to play or to wash the
dishes? There may be exceptions, but the answer is
usually obvious. People learn best that which interests
them."*=* It would therefore seem feasible to suggest
that if the structured and unstructured settings could
be wedded together, the educational paradigm under study
might take on a different complexion.
Kenneth O. Gangel, Understanding Teaching
{Wheaton, ILL: Evangelical Teacher Training Association,
1968), p. 18.
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Discipline and Dissatisfaction
Even though theologian H. Orton Wiley rightly
states that "Discipline must ever precede liberty, "*=^
it must be remembered that discipline and dissatis
faction do not always have to be companions. We would
further agree with platitudes such as "he who cannot
control himself is not fit to control others," or "he
who cannot follow is not worthy to lead, and he who
cannot obey orders is not qualified to give them."*=�
To take these admonitions at face value and exercise
them in full force, however, is to suggest that tyranny
in the classroom would be the order of the day. To
overlook the interests of the students just so a certain
amount of content can be plastered on their mind is to
be inconsiderate of their personhood .
Yet, we must remember the importance of discipline
both for teacher and students. If discipline is not
exercised in the classroom, the Sunday School will not be
Richard Shelley Taylor, The Disciplined Life
(Kansas City: Beacon Hill Press, 1962), title page.
12� Taylor, p. 76.
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easily distinguished from the gab fest which takes place
daily at "Little Porky 's Cafe."*=^
Discipline without satisfaction will soon produce
empty seats in most Sunday School classrooms.
Therefore, it is important that there be a wedding of
discipline and satisfaction. If this marriage could
take place, the educational paradigm being studied would
be altered favorably for all concerned. The Sunday
School as a teaching arm of the church will be better
able to accomplish its task when the students are happy
and are learning that which is designed to help them in
their walk with God.
Cooperation versus Participation
Webster's New Collegiate Dictionary defines
cooperate ... "To act or operate jointly with another or
others. "*^� Participate is defined... "To have a share
in common with others; to partake, share. "*^*
i2:-5� xhis part of the country has certain "meeting"
places usually frequented by retired men. These are places
in which the men drink coffee and spend time talking about
"important" matters that concern them.
i3o "Cooperate," Webster's New Collegiate
Dictionary.
x3i "Participate," Webster's New Collegiate
ni ctionary .
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There is a subtle distinction seen in these two
definitions. To cooperate suggests that all parties
involved have decided to work hand in hand to reach a
common goal. On the other hand, to participate suggests
sharing in a common activity without necessarily being
involved in the process of reaching a goal set by a
leader or a group of people.
If this distinction is accepted, then it can be
readily stated that those involved in the educational
paradigm discussed in this paper have been more prone to
participate than to cooperate.
Cooperation without participation is almost
impossible unless this is what has been requested by the
leader. Participation without cooperation can lead to
anarchy .
As Gaines Dobbins states, "Participation is the
best guarantee against vagueness, half-truths,
misunderstandings. Wrong ideas clear up in the free
interchange of questions and answers. "*^= Cooperation
is just as important to the class. When the class
members are able to participate in a cooperative effort,
they will be able to accomplish much more than
*=^^ Gaines S. Dobbins. The Improvement of
jg^ar-hin^ in the Sunday School (Nashville: Convention
Press, 1955), p. 108.
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otherwise. Thus it is important to bring these two
distinctives together in the joint enterprise of
learning .
History. .. the Importance of Telling
It was not until during this project that I was
struck with the importance of a person being able to
tell his/her story. A recent survey of United Methodist
clergy families in Kansas revealed that "Although a
significant number of pastors reported they did not have
close friends in their churches or communities, their
spouses fared worse ...". s^'^' This may be one of the
leading causes for parsonage burnout. When the pastor
and wife have no one to whom they may tell their story,
they feel isolated and stifled.
Each church has its own story just as each
individual and each family has theirs. The collective
story that is entrusted to the members needs to find a
means of expression. It appears that the educational
paradigm in this study is one of the outlets for the
individual churches. The students who are restrained
from telling their collective story will feel stifled
and frustrated in much the same way as the lonely parson
who has no one with whom he can talk.
Anita J. Herrick an Dee Ann Mezger, "Loneliness
in the Parsonage." Circuit Rider September 1982, p. 6.
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Since this seems to be the case, it would be wise
for the teacher to incorporate "story-time" into the
lesson plan. When this is done the students will not
feel that they have been rejected or neglected.
Possible Solutions
In an attempt to alter the educational paradigm
found at Kelley's Chapel, teacher-training was
implemented. This attempt to drastically alter the
learning style was met with resistance. Training alone
was not all that was needed. Therefore, I now offer an
alternative based on accommodation.
Compromise can be defined as . . . "A settlement by
arbitration or by consent reached by mutual
concessions . "s"^"* Most parties which are at odds with
one another are happy to lay down their arms in a
settlement. What is disagreeable at these times,
however, is what each side must concede. In a situation
demanding compromise, both sides lose something. For
this reason compromise promises a bitter aftertaste.
Accommodation which is defined as... "To render fit or
correspondent; to adapt; as, to accommodate ourselves to
circumstances,"*^" is the better alternative when
1^"* "Compromise," Webster's New Collegiate
Dictionary.
13S5 "Accommodate," Webster's New Collegiate
ni ctionary .
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change for differing parties is desired. When two
differing parties seek a solution of accommodation, they
are seeking a means by which they can both adapt to the
desires of the other without either party suffering
personal loss. It is this model of accommodation which
I am using to offer possible solutions for the altera
tion of the educational paradigm studied in this
dissertation .
Flexible Structure
If a flexible structure could be formed in the
development of the Sunday School lesson plan, some
accommodation could be foreseen. While still preserving
structure, a flexible structure would plan for the
possibility of times when structure would be laid aside
temporarily. By planning for times of diversion, the
teacher could discover where the interests of the
students lay in relation to the lesson being discussed.
The teacher could then expect satisfaction and
contentment on the part of the students as the lesson
relates to the needs and interests of the students.
Furthermore, this type of interchange between teacher
and students should encourage cooperation as well as
participation when the lesson is discussed.
Planning for flexible structure would require that
the teachers receive training in the art of forceable
diplomacy. By this I mean that they would be taught to
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keep the structure intact. They would also allow the
students to tell their stories when they wanted, as long
as it was related to the lesson. Whenever the teachers
saw that the discussion was not related to the lesson,
or when they felt it was time to go on, they would be
taught to diplomatically shift back to lesson. In
doing this, they would endeavor to relate the current
object of discussion to the next point.
A second solution I call "Planned Story Time" could
be used in conjunction with the first. The two
suggested solutions could also be used at different
times. Or, the teacher could reserve the two suggested
solutions for use only when the phenomenon developed.
Planned Story Time
The second solution involves scheduling a time for
story telling into the lesson plan. At certain intervals
in a tightly structured lesson plan the teacher might
say something like, "In relation to (this subject) can
you give us an illustration from your own life or the
history of Kelley's Chapel that will help us understand
(this subject) better?" Of course, forcible diplomacy
might have to be used with the planned story time to
restore order on such occasions.
By doing this the teacher is saying, "I accept your
need to tell your story as valuable, but it will better
serve the whole group in the context of the Sunday
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School lesson time if it is used in a more structured
manner .
"
If this is done enough in a given lesson to satisfy
the longing to tell their story, the class members might
find it acceptable. Also, if it is done consistently
over a long period of time the members of the class may
fall into the routine of using this method while being
less likely to revert back to the former.
Testimonial
For one month I have been experimenting with the
solutions offered above. As 1 have taught the Adult
Men's class I have found that it is working wonderfully.
The students not only are participating vigorously in
the discussion time, but they are cooperating by
submitting to the structure of the lesson plan.
The students have commented positively about each
class session. Recently one of the older men testified
during a Sunday evening service and spoke of the morning
Sunday School class. That day we had studied Romans 7
concerning the nature of sin. He commented as he
testified that he really enjoyed the class and had
learned a lot. He went on to state that many of the
questions he had wondered about earlier had been
answered in the class session.
If this should be an indication of future
possibilities for the Sunday School department in the
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Churches of God (Holiness) I would suggest that the
people experiment with the solutions offered in this
chapter. It is my hope and prayer that as a result God
will be glorified and His people will be edified.
Summary
In this chapter the author has concluded the study
by making a number of observations. Both behaviorial
and structural discoveries were described. On the basis
of the project at Kelley's Chapel and discoveries made
following the project, the author offered two
suggestions for satisfactory alteration of the
educational paradigm described in this study.
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APPENDIX A
CIRCLE THE NUMBER CLOSEST TO WHAT YOU FEEL WOULD BE
CORRECT .
Sunday School Class Inventory
1. My Sunday School class is...
0.1 2345678
Boring Average Exciting
2. My Sunday School class usually serves to answer the
questions raised in the Sunday School material.
0 1 2345678
Never Sometimes Always
3. My Sunday School class stimulates my thinking in
areas of spiritual interest.
0 1 2345678
Never Sometimes Always
4. My Sunday School class stimulates my interest in
concerns involving my Christian life in relationship to
believers .
0 1 2345678
Never Sometimes Always
5. My Sunday School class is much the same as it
has been for years.
0 1 2345678
No change Some change Complete change
6. My Sunday School class has visitors come to the
sessions .
0 1 2345678
None Some Many
7. The visitors to my Sunday Sunday class become
regular members of the class.
0 1 2345678
Never Sometimes Always
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8. My Sunday School teacher has a good understanding of
the Bible. . .
O l 2345678
Little Average Much
9. My Sunday School teacher is excited about the Sunday
School Class.
0 1 2345678
Little Average Much
10. My Sunday School teacher uses different methods to
teach the class.
0 1 2345678
Never Sometimes Always
11. My Sunday School teacher is interested in me as a
person .
0 1 2345678
None Some Many
12. I believe my teacher prays for me on a regular
basis .
0 1 2345678
Never Sometimes Always
13. My teacher visits me at my home.
0 1 2345678
Never Sometimes Always
14. My teacher shows interest in me in other ways such
as calling me, sending me cards when I am absent,
encouraging me and so forth.
0 1 2345678
Never Sometimes Always
15. I read a number of chapters in my Bible each week.
0-5 5-10 10-15 15-20 20-30 30-35 35-40
16. I pray every day about...
0-5 min. 5-10 min. 10-15 min. 15-20 min. 20-30 min.
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17 . I attend church on an average of . . .
0-13 Sundays per year
14-26 Sundays per year
27-39 Sundays per year
40-52 Sundays per year
18. I share my faith with people who do not go to
church. . .
Once a week Once a month Twice a year Once a year
19. I read good, wholesome Christian literature.
0 1 2345678
Never Sometimes Always
20. I pay my tithe.
0 1 2345678
Never Sometimes Always
21. I invite people to my church.
0 1 2345678
Never Sometimes Always
Thank you for participating in this inventory.
Please do not sign your name to either of these sheets.
This is not an attempt to embarrass anyone but rather a
portion of a Sunday School impact study.
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APPENDIX B
TALLY SHEET FOR STUDENT EVALUATIONS
Topic Quarter Averages
1 Quar. 2 Quar. 3 Quar. 4 Quar.
1 . Class Rated 5 .800 5..778 5..550 4 .667
2. Answers to Ques . 5 .600 5..944 4..900 5 .333
3. Spiritual interest 6 .333 5..778 5,.550 5 .533
4. Christian Life 6 .200 5..000 5,.350 4,.867
5. Class change 5 .600 4..889 5 . 100 5 . 133
6. Visitors 3 .933 3. 111 3,.900 4,.200
7. Visit members 2 .800 2..944 3,.000 2,.733
8. Teacher-Bible Know. 5 .800 5..556 6..250 6..067
9. Teacher excited 5 .600 6..056 6,. 100 3,.533
10. Teacher variety 5 .267 4..500 5..350 4..467
11 . Teacher likes me 5 .533 6..500 5..750 5,.000
12. Teacher prays for me 5 .600 5..944 6.. 200 3..667
13. Teacher visits me 1 .267 3.. 722 0 , . 850 0..733
14. Teacher calls,writes 4 .867 3., 778 4.,600 3.,467
15. Bible reading 2 .267 1 . 444 1..650 2.. 067
16. Prayer 2 .533 1 . 722 1 . 900 1 .,333
17. Church Attendance 3 .867 3..278 3..300 3..533
18. Witnessing 2 .467 3.. 000 2..350 3.,533
19. Christian Lit. 4 .800 3..556 3..250 3..800
20. Tithe 6 . 133 4..722 5.,250 5.,667
21. Invite others 4 .533 4.. 167 3..650 3..733
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APPENDIX C
CIRCLE THE NUMBER CLOSEST TO WHAT YOU FEEL WOULD BE
CORRECT .
Sunday School Teacher Inventory
1 . Are you able to relate your faith in Jesus Christ to
the events of current history as you teach your class?
0 1 2345678
Never Sometimes Always
2. Do you have a good understanding of the material in
the Bible?
0 1 2345678
Poor Average Good
3. Are you confident as you teach your class?
0 1 2345678
Never Sometimes Always
4. Do you have a genuine interest in the members of your
class?
0 1 2345678
None Some Much
5. Do you pray for the members of your class by name?
0 1 2345678
Never Sometimes Always
6. Do you have difficulty communicating your thoughts
to your class .
0 1 2345678
Never Sometimes Always
7. Do you use a variety of teaching methods in your
class such as lecture, discussion, panel discussion,
audio visual helps, brainstorming, buzz groups, and so
forth?
0 1 2345678
Never Sometimes Always
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8- Do you attempt to win visitor's interest, and
encourage them to continue coming to your class?
0 1 2345678
Never Sometimes Always
9. Do you display your interest to the class members in
various ways such as with personal visits, personal
encouragement, cards, phone calls, etc.?
0 1 2345678
Never Sometimes Always
10. Are you excited about teaching your Sunday School
Class?
0 1 2345678
Never Sometimes Always
11. Approximately how long do you study for your Sunday
School lesson each week?
0 1 2345678
Never Sometimes Always
12. Do you use commentaries and other resources besides
your Sunday School quarterly as you study for the
lesson?
0 1 2345678
Never Sometimes Always
13. Do you have at least one point you wish to get
across to the class as you teach your lesson each
Sunday?
0 1 2345678
Never Sometimes Always
14. Do you try to make the Sunday School material apply
to the Christian lives of your students?
0 12
Never
15. Do you look
members who are
person?
0 1 2
Never
3 4 5
Sometimes
for opportunities to
unsaved either while
3 4 5
Sometimes
6 7 8
Always
witness to class
teaching or in
6 7 8
Always
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APPENDIX D
TALLY SHEET FOR TEACHER EVALUATIONS
Topic Quarter Averages
1 <Quar . 2 Quar. 3 Quar. 4 Quar.
1. Faith 5 .000 5 .333 3. 667 4. 000
2. Bible Knowledge 6 .000 4 -667 3. 000 3. 000
3. Confidence 5 .333 6 -000 3. 333 1 - 667
4. Like Members 5 .667 7 .000 6. 667 6. 667
5. Pray for Member 5 .000 5 .667 6. 333 5. 333
6. Communication Hard 5 .667 4 .000 4. 000 3. 000
7. Variety Methods 4 .000 3 .333 2. 333 1 . 667
8. Interest Visitors 6 .000 5 .000 5. 333 6. 000
9. Visit, Call Members 4 .667 4 .667 5. 000 4. 000
10. Like to Teach 4 .333 6 .333 4. 333 2. 667
11. Study Time 2 .667 3 .000 2. 000 1 . 667
12. Resources 6 .333 3 .333 4. 000 3. 333
13. Objective 7 .333 6 .000 5. 000 5- 667
14. Application 6 .333 7 .333 7. 000 6. 000
15. Witness 4 .667 5 .667 5. 667 4. 000
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APPENDIX E
Kelley's Chapel Historical Inquiry
Interviewer
Interviewee
Date of Interview
1 . What year was the church first started?
2. Where was the church first started?
3. Why was the church first started?
4. Who started the first church?
5. Recount any stories you have heard about the time
while the people worshiped in the old church.
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6. List all the pastors of the first church and give
dates of their tenure.
7. When was the 1st church build at the present
location?
8. Why was this move made?
9. How was the property acquired?
10. To whom is the property deeded, and are
there any conditions attached to the deed?
11. What year was the Camp Shed built?
12. What year did the Camp Meeting begin?
13. Was the Camp in annual continual operation or were
there some lapses? Explain.
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14. Name all the pastors of the present church that you
can and give the years of their tenure.
15. What year was the present church built?
16. Why was the church built?
17. Use the back of these sheets to recount any stories
concerning the life of any of the three churches.
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APPENDIX F
August 30, 1987
Dear Sir:
I am working on a doctoral dissertation
project dealing with the pastor's responsibility to
teach his Sunday School teachers how to teach.
In order to see if holiness denominations see
this as a need, I am requesting some information
from various denominational leaders .
I would certainly appreciate your help, by
answering the enclosed survey. Samples of teacher
training courses available through your
denomination, or brochures describing these courses
would be very helpful as well. Thank you very much
for your assistance in this matter!
Happy Serving Jesus ,
Gayle Woods
Rt. 1, Box 257
Burlison, TN 38015
enclosure
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APPENDIX G
NAME OF DENOMINATION:
Educational Training Survey
1 . Does your denomination see the need to train
Sunday School teachers in your churches?
YES NO
Circle one response please.
2. If you circled yes in question number 1, please
list the ways your denomination is meeting this
need .
a .
b.
c .
d.
e.
f .
3. Which of these methods listed in question
number 2 seems to be used most by the churches of
your denomination?
a. b. c. d. e. f.
Circle one response please.
Comments
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4. Does your denomination have material available
to assist pastors in training their Sunday School
teachers?
YES NO
Circle one response please.
5. If your answer was YES, please describe the
material offered briefly. (A descriptive sales
brochure will be adequate. )
6. Place an X by the choice which best describes
your teacher training material.
a The material teaches content basically.
b The material teaches methods or techniques of
teaching .
c The material is a mixture of a. and b.
Comments :
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APPENDIX H
Project Survey
1. How many S.S. Classes does your church have?
123456789 More
2. How many teen and adult age classes do you have?
123456789 More
3. Do you have a S. S. Teacher Training program in your
church? Yes No
4. Do you feel that a S.S. Teacher Training program is
important? Yes No
5. Give your reasons for the answer given on # 4.
6. If you have a S.S. Teacher Training program, who
teaches the class? S.S. Teacher, S.S. Superintendent,
Pastor, Other
7. What subjects are taught in the class? List below.
1A9
8. Check methods your teachers use in teaching their
class .
a. Lecture b. Buzz Groups c. Concentrated Bible Study
d. Inductive e. Brainstorming f. Panel Discussion
g. Discussion h. Q. & A. i. Inductive-Deductive
j. Symposium k. Forum 1. Other
9. What benefit has your church realized as a result of
a S.S. Teacher Training program? Use back of survey.
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APPENDIX I
Recording Form
Sunday School Class Recording
Date recording was made
What was your Sunday School attendance today?
Is yours a town or country church?
How many people were in the class which was recorded?. . .
Did the pastor teach the class?
What type of teaching method does the teacher normally
use?
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APPENDIX J
Post Project Teacher Interview Form
Teacher ' s Name :
Date
1. When did you first teach a Sunday School Class?
What age classes have you taught?
a .
b-
c .
d.
e.
f .
g-
Describe your experience as a teacher prior to
the KCTN Teacher Training Class. (Training, Methods, etc)
Why do you feel that you adopted the teaching style
you used prior to the KCTN Teacher Training Class?
5. What was your reaction to the Teacher Training
Class?
Do you feel that it was beneficial to you?
If so, in what ways?
If not, for what reasons?
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APPENDIX K
TEACHERS WEEKLY REPORT
Name Date
Lesson Title
1. What was your stated objective?...
2. What teaching method did you use to teach
this lesson?
3. What Scripture References did you use in
addition to the lesson text?
4. Give your honest opinion of how you performed
in teaching this lesson.
a. Did you stick to your purpose all through the
lesson?
Yes No Comments
b. Did you use illustrations and or other forms of
supporting material that was meaningful and new to
the class?
Yes No Comments
c. When the students have heard your presentation
of the lesson will they know what they are supposed
to do about it? (Did you give them meaningful
suggestions for action, or suggest further areas for
study?)
Yes No Comments
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